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ABSTRACT 
 
ZahidHerlambang. 2017. The Effectiveness of Using Jigsaw Technique in 
Teaching Reading Recount Text at The Eight Grade of MTs 
YasiKronggenGrobogan in The Academic Years of 2016/2017. Thesis.Islamic 
Education and Teaching Training Faculty. State Islamic Institute of Surakarta. 
 
Advisor : Zainal ‗Arifin, S.Pd.,M.Pd. 
Key word : Jigsaw Technique, Reading Comprehension, Recount text.  
 
The objective of this research is to know the effective of Jigsaw technique 
to teach reading recount text at the grade students of MTs 
YasiKronggenGrobogan in the academic year 2016/2017. The students got some 
problem in teaching learning process especially in reading class. From the 
observation, the researcher founded that they did not to understand about the 
generic structure, the difference between recount text, the language features, and 
they have limited vocabulary.So, they felt confused if they comprehend the 
sentence, paragraph or do exercise in recount text.  
This research was carried out of MTs YasiKronggen. In there, the students 
got some problems in teaching learning process especially in reading class. This 
research used type of experimental design is quasi experiment (pre-test post-test 
control group design).  Here, the researcher takes the data from the second 
semester students VIII A and VIII C as the sample of the research. In this research 
The class VIII A as control group and VIII C as experimental group. Each class 
consists of 30 students. Dealing with the research instrument of collecting the 
data, the researcher uses a test. The test consists of pre-test and post-test. It was 
conducted before and after treatment. To analyze the data, the researcher applied 
the T-test 
The result of the researchis the students who are taught by Jigsaw 
techniquemore effective than who aretaught by using Three Phase Reading. It can 
be proved from the mean score of experimental group is 74.26 while the mean 
score of control group is 67.86. Those, from the score result of T-test (3.194) which 
is higher than T-table (2.000). It indicated that T-testis higher than T-table. Therefore, 
the alternative Hypothesis (Ha) is accepted while the null Hypothesis (Ho) is 
rejected.Based on the result above, the research findings, there is significant 
difference between  students taught by Jigsaw technique and those who are taught 
by Three Phase Technique. It means that Jigsaw technique is effective to teach 
reading recount text at eight grade of MTs YasiKronggenGrbogan in the academic 
year 2016/ 2017.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of The Study 
More than 100 Countries in the world use English to 
communicate. As an international language, it is often be used in 
International Conference and Forum. Besides, most of science and 
technology books use English. Harmer (1998:37) stated that English is 
considered as important language to absorb and develop science, 
technology, culture, and to improve the international era. 
In Indonesia, English becomes one of the main subjects for Junior 
High School up to College students. English is one of foreign language 
which becomes one of the main subjects at those grades. Even elementary 
students have also learned the four English skills, they are; listening, 
reading, speaking and writing. 
Based on 2013 Curriculum, Junior High School students were 
expected to be able to master four language skills; listening, speaking, 
reading and writing. Reading and listening were called receptive skill, 
while speaking and writing were called productive skill. The major 
characterities of receptive skills decode the meanings that  are conveyed 
through communication, the main characteristics of productive skills 
encode the meanings that are conveyed all these language skills are related 
to each other. 
1 
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As one of the four skills, reading plays an important role in 
learning process because it gives knowledge, information, and idea to be 
applied in speaking and writing. Through reading, students can learn ideas, 
concepts, and attitudes. Brown (2004:189) defines reading as a process of 
negotiating meaning, the readers brings to the text a set of schemata for 
understanding it, and take is the product of the interaction.  By reading, 
students can get many vocabularies that they need to be applied in 
speaking and writing. Additionally, reading skill is used in the final 
examination. So the students must have a good reading comprehension if 
they want to pass the exams and graduate from the school. 
In language teaching and learning, reading has been taught in 
junior high school. However, a great number of students are still lacks of 
reading skill and difficult to understand the text well. In mastering reading 
skill student must understand some of reading kinds; narrative, recount, 
descriptive, and etc. In this research, the researcher focused on doing 
research of reading narrative text because recount text is a part of recent 
target in teaching english for junior high school.  Recount text  is a text 
that entertains and retell with series of events, experiences and time. the 
purpose of recount text is to retell some experince to the reader or listener. 
Richard and Renandya (2002: 227), reading for comprehension is 
the primary purpose for reading. Therefore, students are always asked to 
comprehend reading texts by their teacher. In order to do that, students are 
expected to be good readers who are able to comprehend a text effectively 
and efficiently.  
18 
 
Based on the observation in the classroom of MTs Yasi 
Kronggen, teaching-learning process used in MTs Yasi Kronggen is Three 
Phase Reading, which the using of Three Phase Reading, students learn 
individually. It would be run well for students who have good ability of 
English. Then, the clever students tend to be active but the other students 
tend to be passive. These made the students do not learn reading optimally 
and also made the students felt bored. Since students often feel bored in 
doing the reading activity above, they need new activities which are more 
challenging and interesting. Students are taught how to answer the 
questions and how to finish the questions of the final exam exercises with 
the time the teacher gives to the students. In addition, teaching and 
learning processes take more time only in reading the texts and answering 
some questions related to the texts. Unfortunately, the teacher is still the 
center of the learning.  
In MTs Yasi Kronggen especially at the eighth grade, the goals of  
English teaching and learning process is focused on helping the students 
pass the final exam only.Thus, some students got low score. Most of the 
students‘ achievements are under the level of minimal completeness limit 
which is 72. The eight grade students had difficulties in reading 
comprehension such as; finding the main ideas, topic sentences, general 
and specific information, and new word meaning. This condition can 
influence their learning result in reading comprehension.  
An effective teaching and learning process demands a certain 
media, strategies and method to achieve the goal of teaching and learning 
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process  itself. Supardi (2013: 163) states that in learning process involves 
a teacher, learners, facilities, strategy, learning method, and materials. 
Therefore, as a teacher has to know which one the media, strategies or 
method that will be appropriate  for students in acheiving the learning 
goal. Sometime, a different  method, strategy or media will have different 
result. The teacher should be able to have good management in the 
classroom that can simulate the students to be active in teaching and 
learning process become effective. 
There is a way to make the students to be active in teaching and 
learning process. It is by making a learning process that emphasize on the 
learner centered. The method should be interesting and students centre. 
One of the teaching methods is cooperative. Through this method, students 
are active in the learning process, because the will learn more thought a 
process of constructing and creating, working in a group and sharing 
knowledge.Cooperative learning may be considerably more effective for 
the students than the attention of the teacher only in the class. Working in 
group is believed to solve the problem. According to Wichadee (2003:1-
2), the students who do not like to speak in the large class are comfortable 
speaking out in a small group. Group member can complete their strength 
and weakness in learning English reading because each student has a 
different background and ability in learning English which he or she can 
bring to the group.In this reasearch, the reseacher intends to use jigsaw as 
one of models in cooperative learning to teaching reading. 
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Arends (2008: 13) states that in a Jigsaw classroom, the student 
will be in the team consisting of various good students and weak students. 
Every team consist of 5-6 students and they will study together to get 
better achievement in the form of individual improvement scores after 
taking the individual quiz. Every member in a team should be responsible 
for her/his own material.In Jigsaw technique, the students were divided 
into teams that provide them to interact with teams, the students 
understand the topic discussed more easily.Slavin (1995:111) said that 
Jigsaw includes a procedure whereby students share information they have 
gathered with their group mates and with the other group mate in the class. 
One member in each group is responsible for the lesson materials and be 
able to teach the topic to other member of group. Discussion will help the 
students to be more active in the class, such as; reading the text, listening 
the teacher, reading the text, getting new vocabularies and being able to 
use in the real life.The students are motivated in reading and the students 
comprehend the text easily because the students can ask their friend in 
their group. 
Jigsaw technique is a special form of information gap in which 
each member of a group is given some specific informationand the goal is 
to pool all information to achieve some objectives (Brown, 2001:179). 
Moreover, this technique is useful to improve the students‘ speaking and 
communication skill. It makes the students possible to work together in 
completing the assignment. In the contrary, Three Phase Reading is 
teaching  
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Toprak, E. L (2009:23) stated Three Phase Reading  can 
encourage students to use effective strategies when reading in a foreign 
language, the teacher can develop simple exercises to elicit information 
via targeted strategies. These exercises can be divided by the stage of 
reading includes: (1) Pre reading activity introduce student to a particular 
text, elicit or provide appropriate background knowledge, and activate 
necessary schemata; (2) While reading exercises help students develop 
reading strategies, improve their control of the foreign language, and 
decode problematic text passages; (3) Post reading exercises first check 
students‘ comprehension and then lead students to a deeper analysis of the 
text, when warranted. 
Considering the facts above, this research investigates the use of 
Jigsaw technique and its effect in the students reading skill. In this 
research, the reseacher used Jigsaw technique to teach reading recount text 
in experimental class. Than, the reseacher used Three Phase Reading in 
control class Moreover this research want to justify the effectiveness of 
using Jigsaw technique  in teaching reading recount text whether it is 
effextive or not, especially at the eighth grade 
MTsYasiKronggenGrobogan. Thus, the researcher used the tittle ―The 
Effectiveness of Using Jigsaw Technique In Teaching Reading Recount 
Text At The Eighth grade of MTS YasiKronggenGrobogan In The 
Academic Year of 2016/2017‖ 
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B. Identification of Problem 
Based on the background above, the researcher identify the 
problems as follows: 
1. Students in MTs YasiKronggenGrobogan have different basic 
repertory of vocabularies, but most of them still have lack of 
vocabulary 
2. Students have understood the reading text individually 
3. The method that teacher uses has not been effective yet to teach 
reading comprehension 
C. Limitation of The Problem  
The scopes of these problems are too large to study. It is nearly 
impossible to study all these problems. For that reasons, the researcher 
makes limitation to both the object and subject of this research. There are 
limited on analyzed  to compare between the Jigsaw technique and Three 
Phase Reading reading. To find the effectiveness of using Jigsaw 
technique in teaching reading recount text at the eighth grade of MTS 
YasiKronggenGrobogan in the academic year of 2016/2017.The subject of 
the research is the eighth grade students‘ at MTS 
YasiKronggenGroboganin the academic year of 2016/2017. 
The researcher chose MTs Yasi kronggen because that school has 
problems on the students‘ low score. Based on the eighth grade‘s English 
teacher‘s suggestion, the researcher chose 2 classes as the object of this 
research. The classes are VIII A and VIII C. There are VIII A as control 
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group and VIII C as experimental group. The researcher will be taught the 
experimental group with Jigsaw technique and the control group with 
Three phase reading.    
D. Problem of Statement 
Based on the title ―The effectiveness of using Jigsaw technique in 
teaching reading recount text at the eighth grade of MTS 
YasiKronggenGrobogan.‖ the researcher formulates the following 
research question:  
Is there any significant difference between student achievement on 
reading recount text between the students who are taught by Jigsaw 
technique and those who are taught by Three Phase Reading at the eight 
grade studens of MTs Yasi Kronggen in the academic year of 2016/ 2017?  
E. The Objectives of The Study 
From the problem formulation above, the researcher wants to: Find 
out wether there is or not a significant difference between student taught 
by Jigsaw technique and those taught by Three Phase Reading at the eight 
grade studens of MTs YasiKronggen in the academic year of   2016/ 
2017. 
F. Benefits of The Research 
The result of the research is expected to give some contribution in 
solving the problems related the reading comprehension. 
1. Theoritically 
24 
 
a. This research will generally provide contribution for the 
improvement of teaching learning quality of English especially in 
recount text material. 
b. The result of the research is expected to enrich the theory in 
improving students‘ comprehension in the recount text at junior 
high school level. 
c. The result of the research can be used as the reference for those 
who want to conduct a research in reading comprehension. 
2. Practically 
a. The result of the research will help English teacher to choose and 
apply the appropriate method or technique in teaching reading. 
b. The result of the research hopefully can give information for the 
English teachers about the use of Jigsaw technique in teaching 
reading. 
c. The result will give information to the readers about the use of 
Jigsawtechnique to students‘ reading comprehension. 
G. Definition of the Key Terms 
The researcher wants to explain the term of the tittle to make 
understandble meaning, there are following: 
1. Jigsaw Technique 
Jigsaw is a Cooperative Language Learning technique that has been 
studied in various ways by a number of researchers and teachers in 
classes of different levels and subjects (Mengduo & Xiaoling, 2010: 
113). 
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2. Reading Comprehension 
Reading comprehension is the process of making sense of words, 
sentences and connected text. He says that comprehension is the 
processes of deriving the meaning of one word to another in a text 
(Pang, 2003:14). 
3. Recount Text 
Recount text is categorized as ―the story genre which functions to 
retell events for the purpose of informing or entertaining‖ 
(Hartono,2005: 20). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE  
A. Review on Reading 
1. Definition of Reading 
Reading is one of important skill that must learned by student. 
There are many reasons why reading is important for the teacher to 
teach the students. Reading makes people comperhend about written 
materials. When they want to be able to read text in English. It can 
help them to get alot of resources and information to enrich their 
knowladge. Based on Heilman (1964:8) reading is a process of getting 
meaning from printed words symbol, it is not merely a process of 
making concentionalized noises associated with these 
symbols.According to Pang (2003:6) reading is defined as 
understanding written texts.  
Word recognition is defined as the process of getting how 
written symbols correspond to one‘s spoken language while 
comprehension is the process of making the meaning of words, 
sentences and connected text. He adds his statement that the reader 
who has background knowledge, vocabulary, grammatical knowledge, 
experience with text and other strategies can help them understand 
written text. Fauziati (2009:32) reading is an interactive process 
between the reader‘s background knowledge and text. 
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From the definition above, therearcher got concluding that 
reading is something important. Then, it can be inferred that reading is 
not only reader‘s activity to getting written symbols on the text, but it 
also process of comperhension. It means the process of making 
meaning of word, sentence and connected with the text. 
2. The Purposes of Reading 
According to Harmer (1991:89) stated that reading has some 
purposes: 
a. Identifying the topic.  
In identifying the topic of the text, they get the topic by 
relating their own schemata, it will help them to get the idea about 
the text quickly and effectively. 
b. Predicting and guessing 
The readers sometimes guess in order to try and understand 
what the text is about, especially if they have first identified the 
topic. And they try to predict what is coming and make 
assumptions about the content of the text. Then they try to relate 
their schemata with the text that they read. 
c. General understanding 
The readers have not to understand the text specifically, but 
they just understand the general idea of the text and they do not 
need to focus on details information. It is called as skimming. It 
means running your eyes over a text to get quick idea of the gist of 
a text. 
11 
28 
 
 
 
d. Specific information 
The readers need the specific details that include in the text. 
It is called as scanning. For example; the readers want to find the 
name of director or movie stars in a film review. 
e. Detailed information 
Sometimes the readers read in order to understand 
everything in details information. It is usually in written 
instructions or directions or description of scientific procedures.  
f. Interpreting text 
The readers are able to get the meaning of the passage, 
using a variety of clues to understand what the writer is implying. 
The readers will be success in interpretation if they have schemata. 
3. Types of Reading 
 In the previous section, the researcher has introduced the 
definition of reading comprehension from the linguists. For further 
information about it will show the explanation below: As Brown states 
(2004:189) that reading can be defined into 4 types, as follows: 
a. Perceptive 
Perceptive reading tasks involve attending to the 
components of larger stretches of discourse: letters, words, 
punctuation, and other graphitic symbols. In this case, the learners 
are expected becoming literate in both of their native speaker or in 
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language that they have learned. By doing this task they will get a 
lot benefits, one of it is they able to write and read. 
b. Selective. 
This category is largely an artefact of assessment formats. 
In order to ascertain ones reading recognition of lexical, 
grammatical, or discourse features of language within a very short 
stretch of language, certain typical tasks are used: picture-cued 
task, matching, true/false, multiple-choice, etc. It means that the 
learners are expected to understand more detail about the language 
that they have learned. 
c. Interactive. 
Included among interaction reading types are stretches of 
language of several paragraphs to one page or more in which the 
reader must in a psycholinguistic sense, interact with the text. That 
is, reading is a process of negotiating meaning: the reader brings to 
the text a set of schemata for understanding it, and intake is the 
product of that interaction. So the readers or listeners have to make 
the text into graph or schemata in order to make simple and easier 
in understanding it without reading the whole text. Hence the 
reader can understand immediately by looking the schemata with a 
little note in the below of it. 
d. Extensive. 
Extensive reading, applies to text of more than a page, up to 
and including professional articles, essay, technical reports, short 
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stories, and books. The learners must understand the whole text 
that they have read and the last they can answer the question based 
on the text. 
4. The Principal Strategies for Teaching Reading 
Brown (2004: 188) stated that some principal strategies as follows: 
a. Identify your purpose in reading text. 
b. Apply spelling rules and convention for bottom-up decoding. 
c. Use lexical analysis (prefixes, roots, suffixes, etc) to determine 
meaning. 
d. Guess at meaning (of words, idioms, etc) when you are not certain. 
e. Skim the text for the gist and for main ideas. 
f. Scan the text for specific information (names, dates, keywords). 
g. Use silent reading techniques for rapid processing. 
h. Use marginal notes, outlines, charts, or semantic maps for 
understanding and retaining information. 
i. Distinguish between literal and implied meaning. 
j. Capitalize on discourse markers to process relationship. 
5. Definition of Reading Comperhension 
According to Pang (2003:14) comprehension is the process of 
making sense of words, sentences and connected text. He says that 
comprehension is the processes of deriving the meaning of one word to 
another in a text. Readers typically make use of background 
knowledge, vocabulary, grammatical knowledge, experience with a 
text and other strategies to help them understand written text.  
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Moreover, Grabe and Stoller, (2002: 11) stated Reading for 
general comprehension is, in its most obvious sense, the ability to 
understand information in a text and interpret it appropriately. 
However, comprehension abilities are much more complex than this 
definition suggests. To offer a more accurate picture of reading 
comprehension, we define it according to a set of necessary processes. 
That is, the various processes involved in comprehension must be 
coordinated and certain processes need to be carried out automatically. 
Reading is always purposeful not only in the sense that readers 
read in different ways based on differing reading purposes, but also in 
the sense that any motivation to read a given text is triggered by some 
individual purpose or task, whether imposed internally or externally. 
a. Reading is also a comprehending process. The notion of 
comprehending is both obvious and subtle. It is obvious in that any 
person could say that understanding a text is the purpose for 
reading; it is less obvious with respect to the ways that such 
understanding might be carried out by the reader, as will be seen in 
the next section. 
b. Reading is also an interactive process in at least two ways. First, 
the various processes involved in reading are carried out virtually 
simultaneously. While we are recognising words very rapidly and 
keeping them active in our working memories, we are also 
analysing the structure of sentences to assemble the most logical 
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clause-level meanings, building a main-idea model of text 
comprehension in our heads, monitoring comprehension and so on. 
Basically, all the linguists above have a same opinion about 
reading and reading comprehension. Thus, the researcher can conclude 
that reading comprehension is a complex activity where the reader can 
get knowledge from the text both of information or message and new 
vocabularies; furthermore, to understand text the reader need to find 
out the meaning or the correlation between the sentences that establish 
in the whole text. They can retell again the information that they have 
read depend on their knowledge, culture and background.  
6. Macro and Micro Skills for Reading Comprehension 
Aside from attending to genre of texts, the skills and strategies 
for accomplishing reading emerge as a crucial consideration in the 
assessment of reading ability. The micro and macro skills below 
represented the spectrum of possibilities for objectives in the 
assessment of reading. 
The following is brief list of micro skills related to reading 
(Brown, 2004: 187): 
a. Discriminate among the distinctive graphemes and orthographic 
patterns of English. 
b. Retain chunks of language of different length in short-term 
memory. 
c. Process writing at an efficient rate of speed to suit the purpose. 
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d. Recognize a core of words, and interpret word order patterns and 
their significance. 
e. Recognize grammatical word classes (noun, verbs, etc), system 
(e.g., tense, agreement, pluralization), patterns, rules and elliptical 
forms. 
f. Recognize that a particular meaning may be expressed in different 
grammatical forms. 
g. Recognize cohesive devices in written discourse and their role in 
signaling the relationship between and among clauses. 
The following is brief list of micro skills related to reading 
(Brown, 2004: 187): 
a. Recognize the theoretical forms of written discourse and their 
significance for interpretation. 
b. Recognize the communicative functions of written texts, according 
to form and purpose. 
c. Infer context that is not explicit by using the background 
knowledge. 
d. From described events, ideas, etc, infer links and connections 
between events, deduce cause and effects, and detect such relations 
as main idea, supporting idea, new information, generalization, and 
exemplification. 
e. Distinguish between literal and implied meanings. 
f. Detect culturally specific references and interpret them in a control 
of the appropriate cultural schemata. 
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g. Develop and use a battery of reading strategies, such as scanning 
and skimming, detecting discourse markers, guessing the meaning 
of words from context and activating schemata for the 
interpretation of texts. 
7. Teaching Reading 
Fauziati (2002: 138), state the common classroom practices of 
teaching reading are like testing reading. Teachers usually provide the 
Students with a reading selection a number of questions dealing with 
the text to answer. The schema theory proposed by Carrel and 
Eishterhold (1987) provides a clear picture of the nature or the process 
of reading in the reader‘s mind. He state that comprehending a text is 
an interactive process between the reader‘s background knowledge and 
the text. Efficient comprehension, thus, requires the ability to relate the 
textual material to one‘s own knowledge (schemata). To improve the 
students‘ ability to comprehend the text, therefore, we, teachers, have 
to help students change their in efficient reading skills. A guided 
reading is, in my opinion, an effective way to do this. In this way the 
students can learn how to read in different ways at different speeds and 
for different purposes. 
This section will attempt to suggest ways of handling a reading 
class of which the emphasis is on improving learners‘ reading skills. It 
consists of, at least, three related parts, the first part will try to discuss 
the prominent theory of the nature of reading, the schema theory. The 
second part will present the implication of the theory for the EFL 
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teaching of reading the classroom to develop text-based processing 
skills and knowledge-based processing skills. Lastly, this section ends 
with conclusion. 
8. Assessment on Reading Skill   
a. Assessment on Reading  
According to Brown (2003: 190-216), in his book explains some 
reading assessment based on the type of reading. The explanation 
as follows:  
1) The design of assessment task for perspective reading.  
At the beginning of reading a second language lies a set 
of tasks that are fundamental and basic recognition of alphabetic 
symbols, capitalized and lowercase letters, punctuation, words 
and grapheme-phoneme correspondence. Assessment of basic 
reading skills may be carried out in number of different ways. 
Here the design of assessment of perceptive reading as follows: 
a. Reading Aloud 
The test-taker sees separate letters, words and/or short 
sentences and reads them aloud, one by one, in the presence of 
an administrator. Since the assessment is reading 
comprehension, any recognizable oral approximation of the 
target response is considered correct. 
b. Written Response 
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The same stimuli are presented and the test-taker‘s task is to 
reproduce the probe in writing. The evaluation of the test-
taker‘s response must be carefully treated. 
c. Multiple Choice 
Multiple-choice responses are not only a matter of choosing 
one of four or five possible answer. Other formats, some of 
which are especially useful at the low levels of reading, include 
same/different, circle the answer, true/false, choose the letter, 
and matching. 
d. Picture-Cued Items 
Test-taker are shown a picture, such as the one on the next 
page, along with a written text and are given one of a number 
of possible tasks to perform. Or true/false procedure might be 
presented with the same picture. 
2) The design of assessment for selective reading  
Selective reading is largely the artificial of assessment 
format. In order as certain one‘s reading recognition of lexical, 
grammatical or discourse feature. Certain typical task are used: 
a) Multiple Choice (for form-focused criteria) 
The mainly for reasons of practically: it is easy to 
administer and can be scored quickly. 
b) Matching tasks 
The test-taker‘s task is simple. To respond correctly 
which make matching an appropriate format. 
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c) Gap-Filling tasks 
Gap-filling or ―fill in the blank‖ items in which the test-
taker‘s response to write a word or phrase. 
3) The design of assessment for interactive reading 
Reading is a process of negotiating meaning: the reader 
brings the text a set of schemata to understand it. Typical genre 
of the interactive reading is anecdote, short narrative and 
descriptive 
a) Cloze Tasks 
The test-taker should give the answer to deleting 
paragraph based on their skill in vocabulary. Even, cloze 
task also made in the form of multiple choice to make rapid 
scoring.  
b) Multiple choice plus comprehension questions 
The last takers should answer the question that has 
created by using the criteria of comprehending the text. 
c) Short answer tasks 
A popular alternative to multiple-choice questions 
following reading passages is the age-old short-answer 
format. A reading passage is presented, and the test-taker 
reads questions that must be answered in a sentence or two. 
d) Editing ( longer tasks) 
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Test taker should edit the sentence by choosing one 
wrong word. The design of assessment reading for 
extensive reading. 
4) The design of assessment reading for extensive reading 
Extensive reading applies to text of a book more than a 
page, up toan including professional article, essay, technical 
report, etc. The purpose of assessment usually is to tap into the 
learner‘s global understanding of the text. The design of 
assessment of reading for extensive reading as follows: 
a) Skimming Tasks  
It is the process of rapid coverage of reading matter to 
determine its gist or main ideas. 
b) Summarizing and Responding  
Asking the test-taker to write a summary of the text,then 
given to another test taker to get response about the 
summary. 
From the explanation above, the design of reading 
assessment which is used for the research is multiple choice plus 
comprehension question, because the text which is used to test the 
student is about short recount and narrative text in kind of intensive 
reading. 
b. Assignment on Reading in MTS YasiKronggenGrobogan 
The syllabus of the second grade of junior high school, the 
standard competence of reading the students understand about the 
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written functional short passage in recount and narrative according 
to their surrounding environment. There are some indicators: 
1) Mention the communicative purposes of the text. 
2) Identify the generic structure of the text. 
3) Identify the topic of the text. 
4) Identify some information which is gotten from the text. 
From the explanation above, it can be conclude that are 
some indicators in assessing reading. Ideally in assessing reading, 
the test involves: mention the purpose of the text, identify the 
generic structure, identify the main idea an supporting idea(s) of 
the text, find stated and unstated detail, and identify the 
vocabularies of the text (i,e synonym, antonym, reference an 
inference). 
 
B. Review on Cooperative Learning 
1. The Definition of Cooperative Language Learning 
According to Slavin (2008:83), cooperative learning is one of 
approach to teach in learning activities. Cooperative learning is a 
teaching learning activity which students work in a small group in 
different knowledge, gender, ethnic and social. The importance of 
group work is to give students the opportunity to help each other.  
Cooperative Learning is group learning activity organized so 
that learning is dependent on the socially exchange of information 
between learners in groups and in which each learners is held 
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accountable for his or her own learning and is motivated to increase the 
learning of others. (Richards 2001: 192). From the definition above, 
the researcher can conclude that Cooperative learning is teaching 
learning process in small group to discuss and sharing their 
information to others. 
2. The Goals of Cooperative Learning 
Cooperative Learning is viewed as a learner-centered approach 
to teaching held to offer advantages over teacher-fronted classroom 
methods. Richards (2001:193) states goals of cooperative learning, they 
are; 
a. To provide opportunities for naturalistic second  language 
acquisition through the use of interactive pair and group activities. 
b. To provide teachers with a methodology to enable them to achieve 
this goal and one that can be applied in a variety of curriculum 
settings. 
c. To enable focused attention to particular lexical items, language 
structure, and communicative function through the use of interactive 
tasks. 
d. To provide opportunities for learners to develop successful learning 
and communication strategies. 
e. To enhance learner motivation and reduce learner stress and to create 
a positive affective classroom climate. 
Principles of Cooperative Learning according to Oxford 
(1997:445) have six, as follows: 
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a. Positive interdepedence: Gains for one person are associated with 
gains for others, can be attained through structuring the goals, 
rewards, roles, materials, or rules. 
b. Accountability: Every person is accountable through individual 
grading and testing, the group is accountable through a group grade, 
improvement scores are possible. 
c. Team formation: Teams are formed in various ways-randomly, by 
students interest, by the teacher using specific criteria 
(heterogeneously, representing different characteristics such as 
aptitude or gender, or homogeneously). 
d. Team size: Groups of smaller than 7 members usually work best. 
e. Cognitive development: This is often viewed as the main goal of 
cooperative learning. 
f. Social development: Development of social skills such as turn 
taking, active listening, and so forth can be as important as cognitive 
development. 
3. The Benefits of Cooperative Language Learning 
According to Kagan (in Fauziati 2009: 166) some of the benefit 
of Cooperative Learning are presented below: 
a. Academic Achievement 
Cooperative learning promotes higher achievement than 
comparative learning across all age levels, subject areas, and all 
task. 
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b. Reducing Anxiety 
Generally students do not want to take a risk classroom of 
being humiliated by others, they do not want to appear foolish, for 
example, when teachers ask questions which only a few student 
can answer is increased that is when students have the opportunity 
to discuss the question with others. Cooperative learning provides 
such opportunity to students. When people are anxious, but 
allowed to affiliate, their anxiety level is reduced. Promoting 
Interaction. 
Cooperative Language Learnings permits students to take 
active roles is classroom. Teachers function as facilitators, this 
condition supports students who are take risks or suffer the 
frustration of not produce good language competence to express 
their ideas. Feeling and emotions. In cooperative classrooms they 
can learn together, rely on each other so that they will feel secured 
enough to express themselves. They have opportunities to practice 
or rehearse their task before they are asked to share it with larger 
group. 
c. Increasing self-Confidence and Self-Esteem 
Several studies on Cooperative Learning that include 
measures of student self-esteem indicate favourable results. The 
student self-esteem improved through Cooperative Language 
Learning. They assume that students in cooperative groups will 
feel more liked by their classmates. 
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Because of the increased opportunity to interact. When the 
students feel they are making significant contributions to the group 
process and these contributions are well accepted by the group 
members, they are more likely to feel success academically. 
The positive interdependence in Cooperative learningalso 
can improve the students‘ self-confidence, especially those who 
have adequate language competence. CLL provides students with 
free-‗risk environment in which the student feel free to express 
themselves in public as well as in practicing in classroom 
discussion. Two situations which anxiety are likely to increase and 
self-confidence is the most threat for language learners. 
d. Preparing students‘ future professional life 
Scholar in the field have emphasized the importance of 
collaborative skills in the work place as there qualified individuals 
who lose their jobs because they are inability to get along with 
colleagues. They remind the important role played by Cooperative 
learning in nurturing these skills-‗working with others 
cooperatively. Through Cooperative Language Learning, student 
can be real partners in the learning enterprise. Since most problems 
are solved via collaboration. Students who learn to work together 
in educational setting usually are better prepared to meet life‘s 
obligation. 
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C. Review on Jigsaw Technique 
1. The Definition of Jigsaw 
The Jigsaw classroom, originally developed by Elliot Aronson 
in 1971 in Austin, Texas, was considered effective in increasing 
positive educational outcomes. Based on Mengduo&Xiaoling (2010: 
113) Jigsaw is a Cooperative learningtechnique that has been studied in 
various ways by a number of researchers and teachers in classes of 
different levels and subjects. As a Cooperative learning, Jigsaw is 
making students cooperate with their friends to discuss the topic they 
studied. Slavin (1995:111) says that Jigsaw includes a procedure 
whereby students share information they have gathered with their 
group mates and with the other group mate in the class. Students are 
quizzed on all topics and the quiz scores are averaged to form team 
scores. It can be successful, if the members do a good job of sharing 
information  with their group about the subtasks. 
Arends (2008: 13) states that in a Jigsaw classroom, the student 
will be in the team consisting of various good students and weak 
students. Every team consist of 5-6 students and they will study 
together to get better achievement in the form of individual 
improvement scores after taking the individual quiz. Every member in 
a team should be responsible for her/his own material. Thus,  the 
teacher organizes practice and communicative activities, but this does 
not mean leaving the students to learn all by themselves. Instead the 
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teacher should try to help the students take greater control over their 
learning by becoming actively involved.  
The primary role of the teacher is to choose learning material, 
structure the groups, explain the cooperative nature of group work, 
provide an environment conducive for this type of work, monitor 
group work and assist students in working with the material. ―The 
teacher needs to float from group to group in order to observe the 
process. Intervene if any group is having trouble such as a member 
being dominating or disruptive. There will come a point that the group 
leader should handle this task. Teachers can whisper to the group 
leader as to how to intervene until the group leader can effectively do it 
themselves‖. Jigsaw classroom is a cooperative learning technique that 
reduces racial conflict among school students, promote better learning, 
improve students‘ motivation, and increase enjoyment of the learning 
experiences. 
2. The Principle of Jigsaw 
According to Johnson and Holubec in Mengduo (2010: 115), 
there are some techniques that can be applied in Jigsaw: 
a. Positive interdependence 
Each group member‘s efforts are required and 
indispensable for the group success. Each group member has to 
make unique contributions to the joint effort. 
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b. Face-to-face promotive interaction 
Group members have to orally explain how to solve 
problems, teach one‘s knowledge to others, check for 
understanding, discuss concepts being learned and associate the 
present learning with the past one. 
c. Individual and group accountability. 
The size of the group should be kept small, for the smaller 
the size of the group is, the greater the individual accountability 
may be.  The teacher is expected to give an individual test to each 
student, randomly examine students by asking one student to 
present his or her group‘s work orally to the teacher (in the 
presence of the group) or to the entire class, observe each group 
and record the frequency with which each member contributes to 
the group‘s work, appoint one student in each group as the leader, 
who is responsible for asking other group members to explain the 
rationale underlying the group answers, and monitor students to 
teach what they‘ve learned to the others. 
d. Interpersonal skills 
Social skills are a necessity for the success of Jigsaw 
learning in class. Social skills include leadership, decision-
making, trust-building, communication, conflict-management 
skills and so on. 
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e. Group processing 
Group members discuss how well they are achieving their 
goals and maintaining effective working relationships, describe 
what member actions are helpful and what are not, and make 
decisions about what behaviours to continue or change. 
3. Types of Jigsaw 
According to Kagan (2009:442) state that Jigsaw divided into three 
types. There are Jigsaw Original (Aronson), Jigsaw II (Slavin) and 
KaganJigsaw Variation. Thus the explanation as follows: 
a. Original Jigsaw 
The first Jigsaw activities were developed at the national 
training labs as teambuilding activities. Each participant was given 
some of the information necessary to solve a problem, so they had 
to cooperate to be successful. Elliot Aronson and his associates 
were the first to apply the Jigsaw concept to the classroom. 
Working in a desegregated school, in an attempt to improve ethnic 
relations, they created racially integrated teams and then rewrote 
the curriculum so each student on the team had access to only one 
part of the curriculum, but each would be tested on the whole. The 
students had to cooperate to be successful. Working together, the 
students came to like each other and ethnic relations improved. 
b. Jigsaw II 
Although the original Jigsaw worked, it was not practical. 
Teachers do not have time to rewrite the curriculum into parts to 
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give each student exclusive access. Robert Slavin and his 
associates overcame this problem by creating Jigsaw II. In Jigsaw 
II, students were assigned expert topics to read from a regular text 
or curriculum materials, met in expert groups to master the 
material, and then returned to their teams to report on their topic. 
Finally, all students took a quiz on all the material. Improvement 
points were calculated and teams received recognitions, based on 
the sum of individual improvement point. 
c. KaganJigsaw Variations 
Spencer Kagan and his associates developed many variations 
of Jigsaw. Some were quite simple and others complex. Like 
Jigsaw II, the Kagan variations worked with existing curriculum, 
but unlike Jigsaw II they did not include extrinsic rewards or 
points. The KaganJigsaw variations relied on highly structuring the 
interaction among students, both in their teams and in their expert 
groups, to create interdependence and intrinsically 
interestinglearning tasks.All of the Jigsaw methods have a number 
of positive outcomes. Because each student has a unique 
contribution to make, the methods boost status and self-esteem—
each student is an expert in turn. Teammates encourage each other 
to do their best because they need the information that each student 
can provide. Teammates gain an enhanced sense of 
interdependence—none can succeed without the help of each of 
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their teammates. Here‘s an overview of the Jigsaw variations 
developed by Spencer Kagan and the teachers he trained: 
f. Within-Team Jigsaw 
In the simplest of all the Jigsaw variations, students 
never leave their teams. Each student on the team is given a 
different poem or a different section of the text to read and 
analyze. They then use RoundRobin to each teach the others 
what they have learned. Within-Team Jigsaw becomes more 
powerful if the individual work and sharing time is structured. 
For example, all students receive fourpage worksheet packet, 
one page for each expert topic. During the individual work, 
students fill out their own expert topic questions; during the 
sharing time, the expert teaches from her/his page while the 
teammates take notes on that page of their packet. 
g. Pairs 
The class is divided in half. Half the class is given 
material to master (a math problem, a story, or a history event 
to read and analyze). The other half is given different material 
to master. When they have finished, a person with each topic 
finds a partner with the other topic, and they take turns teaching 
each other what they have learned. In the initial learning time, 
students with one topic may be seated on one side of the room, 
and students with the second topic on the other. Students are 
encouraged to ask for and offer help to same-topic classmates. 
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For management, it is helpful to reproduce worksheets on a 
different color for each topic, so students can see at a glance 
who has which topic. 
h. Team Jigsaw 
In Team Jigsaw, each team becomes an expert on a 
topic, and then individuals from that team each teach another 
team. For example, in a classroom with eight teams, a textbook 
chapter might be divided into four parts. Teams 1 and 2 are 
assigned Part 1; Teams 3 and 4 are assigned Part 2, and so on. 
After the teams have mastered their portion, the teacher calls 
for students with Part 1 to stand. In our example, Teams 1 and 
2 stand up. Each student on these two teams is an ―Expert‖ on 
Part 1. Next, each Expert from Teams 1 and 2 goes to a 
different team to teach the expert content. After teaching, 
Experts return to their seats. The process is repeated so that 
each expert topic is covered. One caution: There must be at 
least as many Experts as teams to teach. For example, you can‘t 
have just 3 experts and 5 teams to teach  As you divide the 
content, make sure you have at least as many Experts on each 
part as teams. When there are more Experts than teams to 
teach, some Experts pair up to team teach. For example, with 
eight Experts and only six teams to teach, four teams will be 
taught by one Expert and two teams will have Expert pairs. 
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i. Partner Expert Group Jigsaw 
Partner Expert Group Jigsaw begins like traditional 
Jigsaw: The curriculumis divided into four parts. Students are 
in teams of four and each is assigned one expert topic. Each 
student is assigned a same-topic partner from another team, and 
the partners work together to master the topic. The pairs then 
pair up with another pair with the same topic to check for 
agreement and mastery. The partners prepare and practice their 
presentations. Finally each Expert returns to his/her team and 
each in turn presents and tutors his/her teammates on the 
content. 
j. Double Expert Group Jigsaw 
In the traditional Jigsaw, students each went to one 
large expert group. With eight teams in the class, that meant 
there were eight students in each expert group. Expert groups 
of eight result in low levels of active engagement. The solution: 
Double Expert Group Jigsaw. Double Expert Groups means 
there are two expert groups for each  topic. Now, instead of 
eight students in an expert group, there are only four, doubling 
the ctiveengagement.With two expert groups on each topic, 
there isthe added advantage of including a time to have 
―experts consult.‖ That is, each student pairs up with an Expert 
from the other same-topic expert group to check for 
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completeness and accuracy before returning to their original 
teams to teach their teammates. 
k. Workstation Jigsaw 
Rather than forming expert groups as in the original 
Jigsaw, each student on a team may go to a different 
workstation to learn, returning to their teammates to report on 
what they have learned. For example, one Expert may view a 
filmstrip, another may work with instructional cards, a third 
may do an experiment, and a fourth may go to an Internet link. 
Or if students all have access to the Internet, each may explore 
a different informational Web site. Workstation Jigsaw breaks 
the traditional set that textbooks should be the primary source 
of information. Workstations can be integrated into more 
traditional Jigsaw formats. For example, one or two students 
may become experts at workstations while others turn to more 
traditional written materials. 
l. Leapfrog Jigsaw 
Many projects are best completed in a sequence of 
steps. Many of these sequential step projects can be taught with 
Leapfrog Jigsaw.6 Student #1 teaches a skill to teammates who 
are each working on their own version of the project. Then 
Student #2 teaches a skill, which is applied to the project, and 
so on until the project is complete. For example, in teaching 
very young students how to make and test a Möbius strip, the 
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first child learns how to rule a straight line on paper and 
teaches that to teammates. The second expert shows his 
teammates how to cut along the line. The third student models 
how to twist and tape the strip. The last student shows 
teammates how to test the Möbius strip to determine if it really 
has only one side. Very young students can be taught one step 
at a time from the teacher, and then go back to their teams to 
teach their teammates. For management, the students need a 
coloring task or some other sponge activity to keep 
productively occupied while the teacher is teaching each 
expert. Older students can learn skills in expert groups and then 
go back and teach them to teammates, one at a time, to lead 
each other through a project. 
4. The Steps Technique of Jigsaw 
According to Kagan (2009:442), the Double Expert Group 
Jigsaw is very interesting to apply in the classroom. These are the steps 
of Jigsaw: 
a. The researcher gave a topic based on the syllabus which would be 
taught by using Jigsaw technique. 
b. The researcher explained about the materials that would be 
discussed. It was recount text. The researcher explained about the 
meaning, the generic structure and the example of recount text.  
c. The researcher served 1 text that is divided into 3 parts. Each part 
consists of 1-2 paragraphs. 
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d. Then, those 3 parts are divided into 2 expert group 
e. Each expert group consists of 5 students 
f. Each expert group discussed the part they got 
g. After discussion of each expert group, the students would be 
divided into 5 original group which consist of 6 students in each. 
h. Member of each original group came from 1 member of each expert 
group, so there would be 2 member of team expert part 1, 2 from 
team expert part 2 and 2 from team expert part 3. 
i. The original group discussed and exchanged information from the 
expert group discussion 
j. After that, the researcher asked them to try explained the result by 
their own word.  
Based on opinions above can be conclude that Jigsaw is model 
learningtechnique of cooperative learning, with students learn in small 
groupconsist of four or six person, diverse inter gender ethnicity, race 
andability, cooperative in positive interdependence and responsible. 
5. The Advantages and Disadvantages of Jigsaw Technique 
According to Kagan (2009:444) there are three advantages of 
using Jigsaw technique: 
a. The advantages of using Jigsaw technique: 
1) Pair works in the expert groups doubles the active engagement. 
2) Students can be assigned to a partner taking into consideration 
language fluency, ability level, and social skills. 
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3) Students practice their presentations and receive feedback 
before presenting to their teammates. 
b. The disadvantages of Jigsaw technique 
According to Aronson (2000: 156) there are three 
advantages of using Jigsaw technique: 
1) Dominant student will talk too much or try to control the grup. 
2) Some students are poor readersor slow thinkers and 
havetrouble in creating a good report for their group. 
3) Some students are so gifted that get bored working with slower 
students. 
 
D. Review on Three Phases Reading Technique 
1. The Definition of Three Phases Reading 
Based on Crilly (2002:97) three stages of reading strategy 
involves teaching students to examine into text. Before reading stage 
provides a scaffold for new concepts and vocabulary promotes 
engagement and provides a means for prediction. The second stage, 
during reading, allows students to integrate the knowledge and 
information they bring to the text with ‗new‘ information in the text. 
The last stage, after reading, allows students to articulate and process 
their understanding of what they have read and to think critically about 
the validity of the text. 
In addition, Toprak (2009:23) states that three phase reading 
are namely, pre-reading (warm-up, into, before reading) activities 
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introduce students to a particular text, elicit or provide appropriate 
background knowledge. Then, in while reading (during, through 
reading) exercises help students develop reading strategies, improve 
their control of the foreign language, and decode problematic text 
passages. And then, in post reading (after, follow-up, beyond reading) 
exercises first check students‘ comprehension and then lead students to 
a deeper analysis of the text. After reading the students must 
summarize text of content and they can get new information or 
knowledge from the text. 
2. Steps of Three Phases Reading 
According to Toprak, (2009: 23) states in teaching reading have 
three phases, they are: 
a. Pre Reading 
In pre reading activity which is also called warm up 
activity, students are lead to get the background knowledge of the 
text. The teacher gives motivation to the students by giving some 
question related to the topic with gives the visual aids of the text. 
b. While Reading 
While reading activity students are given exercises to 
develop their knowledge about the text. The teacher asked the 
students to read aloud the material, and mention the participants 
of the text. After that, the teacher led the student to predict the 
text contain by asking them some question orally. 
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c. Post Reading 
Post reading activity where students have deeper analysis 
about the text in the whole. The teacher asked the students some 
questions related to the material without look at the material, then 
teacher gives question in written answer to check the result of the 
student in understanding the materials. At this stage, the students 
review the story, determine the generic structure of the text and 
also mention the moral value of the text. 
3. Advantages and Disadvantags of Three Phase Reading 
a. Advantages of Three Phase Reading 
According to Toprak, (2009: 32) states in teaching three 
phases reading have some advantages, they are: 
a. Giving much attention to unknown vocabulary may cause 
students to feel that they do a mechanic task rather than an 
interactive one. 
b. Student has its own mental characteristics and cognitive style. 
c. Students achieve to comprehend a reading passage during the 
while-reading phase for teachers. 
b. Disadvantages of Three Phase Reading 
1) Teacher as a center of learnerd. 
2) The technique can success apply in good learners but not in 
slow learners  
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3) In a class, many students are having different background 
knowladge and comprehension, the students who have a lower 
knowladge and comprehension will having difficulities and 
bored while in classroom. (Isjoni, 2009:55). 
 
E. Review on Genre of Reading 
1. Definition Of Genre 
Gene is type of text. According to Byram (in Fauziati, 2009: 
211), genre refers to a taged, goal oriented, purposful activity in  which 
speakers engage as members of their culture. Meanwhile, (Pardiyono, 
2007: 2) states that genre is type of text that has functions as a frame 
reference that a text can construc effectively, effective purpose and 
constraction text element also diction. Furthemore, (Hartono, 2005: 4) 
states that genre is used to refer to particular  text type, not to 
traditional varietes of literature. 
From the explenationabove , it can conclude that the definition 
of genre is ltext type that has function as a frame reference, it refers to 
partcular text type not to traditional varietes of literature, it also refers 
to a taged, goal oriented, purposeful activity. 
2. Kind of Genre 
There are many kinds of genre in reading. According to 
(Pardiyono, 2007: 2), the text can be classified inti nine types, those 
are: descriptive, recount, narrative, discussion, exposition, news item, 
report, anecdote, and review. It can be explained as bellow: 
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a. Descriptive 
It is a type of text, which has the specific function to give 
description about object, thing, or people. 
b. Recount 
It is a type of text which has the spesific function to inform about 
the past activity 
c. Narrative 
It is a type of text to retell activity or past event for narratig 
problematic and  resolution to amuse or entertain and often 
intended to give morality to the reader. 
d. Discussion 
It kind of text to package information in the general ideas or 
opinion about the phenomenon that occur in the community from 
the two point of view. 
e. Exposition 
It is kind of text that argue that something is the case (analytical 
exposition) and something should be or not (hortatory exposition) 
f. News Item 
It is informs the readers, listeners, or viewers about newsworthy 
event. 
g. Report 
It is a type of text to give information or non-natural phenomena or 
things in the world to addknowladge to the reader. 
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h. Anecdote 
The text uses for sharing with otheran account of unusual or 
amusing event. 
i. It is kind of text to evaluate the quality of books and other works of 
art. 
Based on explanation above, there are many type of text with each 
explanation. The reseacher takes on kind of genre of the text, that is 
recount text because the text was learned by the eight grade students in 
MTs YasiKronggen in second semester. 
 
F. Review on Recount Text 
Recount is the text telling the reader what happened. It retells a 
past event. It begin by telling the reader who was involved, what 
happened, where this event took place and when it happened (Pardiyono, 
2007: 63). 
1. Definition of Recount 
According to Anderson (1997: 48) a recount is speaking or 
writing about past events or a piece of text that retells past events, 
usually in the order which they happened. Recount text means the form 
of the text telling about someone experience in the past that used in 
curriculum 2004, there for the experience of the readersthemselves, 
such as their adventure and their day‘s activities. 
Recount text is categorized as ―the story genre which functions 
to retell events for the purpose of informing or entertaining‖ 
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(Hartono,2005: 25). Recount is a text which retells events or 
experience in the past. Its social function is either to inform the 
purpose, to entertain or to retell the event to audience. There is no 
complication among the participants and that differentiates from 
narrative. Recount is a piece of text that retells past events, usually in 
the order in they happened.  
2. The purpose of Recount text 
According to Anderson (1997:49), a recount has social 
function. Recount ―tell what happened‖. The purpose of a social 
recount is to document a series of events and evaluate their 
significance in some way. It is also to give the audience a descriptions 
of what occurred and when it occurred. The purpose of the literary / 
story recount is to tell a sequence of events so that it entertains. The 
story recount has expressions of attitude and feeling, usually made by 
narrator about the events. 
3. The Generic Structure of Recount Text 
It is a point when writers try to create a piece of a recount text. 
Anderson (1997: 53) states that a recount text has three main parts: 
a. Orientation. 
It gives background information about who, what, where, 
and when. 
b. A series of paragraphs 
It consists of paragraphs which retell the events in the order 
in which they happened. 
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c. Conclusion (optional) 
It is a paragraph that contains a personal comment. In 
conclusion, a recount text tells the reader what happened in a past. 
It begins with an orientation which tells the reader who was 
involved, what happened, where this event took place and when it 
happened. Then, the sequences of events are described in some sort 
of order e.g. time. Last, it may be a reorientation at the end which 
summarizes the event. 
G. The Previous Study  
The researcher present the previous study dealing with the topic. 
The first title is ―The Effectiveness of Jigsaw in Teaching Speaking 
Viewed from Student‘ Motivation‖ (An Experimental Research in SMPN 
2 TanjunganomNganjuk). This research is conducted by ArifMustofa from 
English Department Graduate School, SebelasMaret University of 
Surakarta in 2009. The research findings of the study imply that Jigsaw is 
more effective than static drills teach speaking for the students having high 
motivation and static drill is more effective than Jigsaw to teach speaking 
for students having low motivation. Therefore, it is proposed that English 
teachers use Jigsaw in Cooperative learningto teach speaking for the first 
year students and consider that motivation is one of critical factors and 
influence the students in teaching-learning process. 
The second is ―The Effectiveness of Jigsaw Technique to Improve 
Students‘ Reading Narrative Text Ability (An Experiment Research with 
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the Eleventh Grade of MAN Kendal in Academic Year of 2010/2011)‖. 
This research is conducted by Muhammad Yusuf Maulidi from Bachelor 
Program of English Language Education of Tarbiyah Faculty of 
Walisongo State Institute for Islamic Studies Semarang in 2011. In his 
abstract, he told that he finds that the analyzing of the data that there was 
significant difference of the students‘ achievement between experimental 
class and control class. The average of the students‘ achievement before 
conducted treatment 47,91 for experimental class and 47,79 for control 
class. The average of students‘ achievement after conducted treatment in 
experimental class was 78,14 and in control class was 74,42 based on this 
finding, it is suggested that Jigsaw technique can be used by the teachers 
to improve students‘ ability in reading narrative text. 
Based on two previous studies above, there were similarities and 
differences. The similarities were using the same technique in teaching 
learning process, it was Jigsaw technique. Furthermore, they used different 
skill, one order connected in speaking and another in reading. 
Contrary with previous research, this research is implemented 
toward the eighth grade of MTsYasiKronggenGrobogan. This study tries 
to describe the effectiveness of using Jigsaw technique in teaching reading 
recount text; the research design is pre-test and post-test. 
H. Rationale 
The experiment of the research,  teaching reading recount text by 
using Jigsaw technique help the teacher to create context in which the 
language is useful and meaningful. Jigsaw technique are a special form of 
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information gap in which each member of a group is given some specific 
information, and the goal is to pool all information to achieve some 
objective. Jigsaw techniques are one technique which makes students 
motivated in learning process. In order to make the students more active in 
learning English, teacher should introduce this technique that makes the 
students more active and effective in learning process.  
One of teaching learning technique that are appropriate with young 
learner is Jigsaw which can teach about reading recount text. Appropriate 
teaching method is very important to develop students‘ reading skills. 
Reading skills can be reached by cooperating and sharing by Jigsaw 
learning group. Jigsaw technique is considered a good technique to 
increase students‘ reading skills. On the other hand, the students also learn 
reading recount text by other method. Jigsaw technique requires different 
way in teaching learning process especially in reading process. It makes 
the students work cooperatively which will develop their ability in their 
social and human relation. 
In Jigsaw technique individual become expert on subsection of a 
topic and teach it to other in their group. The cooperation among the 
students is needs to help them inn understanding certain topic before 
transforming to their friends in the home team. The student will have 
responsibility to learn the topic by helping each other. They have to be 
more active in joining the learning process. In short, Jigsaw technique is 
supposed more active effective than teaching reading are taught by Three 
Phase Reading. Based on the reason, researcher wants to know the 
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effectiveness in teaching reading recount text by Jigsaw techniques. By 
this research, we can know the better technique in teaching reading 
recount text. 
I. Hypothesis 
Based on review or related literature and rationale, the hypothesis 
can be formulated as follows: 
1. There is a significant difference in ‗students‘ reading achievement 
between the student who are taught by using Jigsaw technique and 
using Three Phase Technique teaching reading text as the eighth grade. 
2. There is no significant difference in students‘ reading achievement 
between the students who are taught by using Jigsaw technique and 
using Three Phase Technique in teaching reading recount text at the 
eighth grade of MTS YasiKronggenGrobogan in the Academic year of 
2016/2017. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
In this study, the researcher used  quantitative research. According 
to Creswell (2013: 04) he states that quantitative is a means for testing 
objective theories by examining the relationships among variable.  
Because of the design of the study was quantitative, the researcher 
used experimental research.In quantitative research there are three design; 
experimental, correlation and survey (Creswell, 2002:12).Arikunto stated 
that the researcher in experimental research uses two groups, they are; 
experimental group as a group that gets the treatment and the control 
group that did not get treatment (Arikunto, 2006: 279). Experimental 
research is intended know whether there is a casual relationship by 
comparing one or more experimental group that are given treatments with 
one or more of the comparison (control group) who are not given any 
treatment.  
In this study, the researcher used Quasy Experiment pre-test and 
post-test group control designs. Individuals in the experimental group 
receive the experimental treatment, whereas those in the control group do 
not. This research, the researcher used quasi experimental design. 
Experiment is a procedure for testing a hypothesis by setting up a situation 
in which the strength of the relationship between variables can be tested 
(Nunan, 1992:25). 
According to Sugiyono (2009: 112), The group which is given 
treatment called experimental group and the group is not given treatment 
called control group. In this research, the experimental group was taught 
by using Jigsaw technique and control group was taught by using Three 
Phase Reading. The true experimental research with non equivalent design 
as follows:  
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Where: 
T1: the pre-test 
T2:  the post-test 
X: treatment 
G1: the experimental group 
G2: the control group 
(Creswell, 2013: 310).   
 
B. The Setting of The Study  
In this part, the researcher explains the time and place where the 
research will be conducted. This research will be conducted at the eight 
grade of MTs Yasi Kronggen Grobogan. The school is located on Desa 
Kronggen Kecamatan Brati Grobogan, on the second semester. The 
reseacher conducted the research on May 2017. To make clear about the 
time is going to be conducted at the eight grade of MTs Yasi Kronggen 
Grobogan, and also the schedule of entire research, the reseacher makes 
the schedule as bellow: 
1. Planning Schedule 
N 
o 
 
Activities 
Month 
Dec Jan Feb Mar Apr May 
1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Tittle 
consultation 
                        
2 Observation 
Permission 
                        
3 Proposal Draft 
Consultation 
                        
4 Proposal Draft 
Seminar 
                        
5 Research 
Permission 
                        
6 Collecting  
the Data 
                        
7 Analysis  
the Data 
                        
8 Research 
Report 
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C. The Subject of The Study  
1. Population  
Population is all targets to generate final research (Sanjaya, 
2013: 228). According to Arkunto (2006:285)population is all subjects 
of research. In this research, the researcher uses the population in MTS 
YasiKronggen in academic year 2016/2017.  The population of the 
research is the VIII grade students of MTs Yasi Kronggen for the 
academic year of 2016/2017 which consist of 100 students. The 
population of the research was distributed as follow: 
a. Class VIII A with the number of 30 students. 
b. Class VIII B with the number of 40 students. 
c. Class VIII C with the number of 30 students. 
2. Sample  
Sample is a proportion of   population (Sugiyono, 2011: 81). 
McMillan & Schumacher (2001:169) state that the sample can be 
selected from a larger group of persons, identified as the population, or 
it can simply refer to the group of subjects from whom data are 
collected (even though the subjects are not selected from the 
population). Based from definiton,the researcher used two classess of 
VIII grade as sample.The first class is 8C as an experimental group and 
the other is 8A as a control group. Both groups was taught about the 
same material. That wasrecount text. The experimental group will 
taught by using treatment, Jigsaw technique, and the control group will 
taught by using Three Phases Reading 
3. Sampling  
According to Sanjaya (2013: 228) states that sampling is the way 
to get information with accurate, detail and efficient about the 
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population with a little part to make a sample. The researcher used 
probability sampling as cluster random sampling. The use of cluster 
random sampling is due to the fact that the number of population is 
large enough. 
 
D. Technique of Collecting the Data 
There are several instruments that can be used to collect the data by 
researcher. Instrument as a tool that is used to know phenomenon and 
social that will be searched (Sugiyono, 2011: 102). In this research, the 
researcher used test as the instrument to collect the data. Test is a set of 
questions, exercise or other instrument which are used to measure skills, 
knowledge, intelligent and attitude of individual or groups. (Arikunto, 
2006: 150).  From the definition above, The reseacher will use test as an 
instrument to collect the data. 
1. Try Out Test 
Before  the items are implemented, those items was try to test. 
The tryout was given to know whether the instrument is valid and 
reliable or not. Before the reading comprehension test be given to the 
experiment class and control class, it is tried out in one class that is not 
included in the research sample. The result of the try out test 
areanalyzed to know the instrument‘s validity and reliability and to 
know whether some of the items should be revised or not.. The test 
consist of 40multiple-choice questions items and 4 alternative choices. 
2. Test  
The instrument of collecting data in this research was a test. A 
test is used to examine and measure the qualities of students in 
cognitive aspect or level of mastering material (Sanjaya, 2009:99). At 
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the measurement tool of evaluation process, the tests had to have two 
criterion, those are validation and reliability. 
The instrumentuse in this research was an objective test. The 
researcher use one of objective tests. It was multiple choice types. The 
multiple choices have objective score. The test consist of 25multiple-
choice questions items and 4 alternative choices. The alternative 
choice include one correct answer and three wrong answers. The 
genre of the test isrecount, because the syllabus of KTSP curriculum 
in second semester contains recount. The following formula to score 
students‘ reading comprehension test, as follows: 
 Student‘s score = student‘s correct answer × 4 
a. Pre-test 
In order to know the students‘ reading comprehension 
before treatment is given, the researcher will give the students a 
pretest about reading consist of 25 multiple choices questions. 
Creswell (2012:297) state that pre-test provides a measure on 
some attribute or characteristic that is assessed for participants 
in an experiment before they receive a treatment. 
b. Post-test 
After conducting pretest and implementing treatment, the 
researcher will give a post-test to the students to know whether 
their comprehension about reading is increasing. The post-test 
consist of 25 multiple choices questions Creswell (2012:297) 
state that post-test is a measure on some attribute or 
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characteristic that is assessed for participants in an experiment 
after a treatment.  
E. Technique of Analyzing the Data  
1. The Validity of The Instrument 
Validity is a judgment of the appropriateness of the 
interpretations and action researchers make based on the scores, they 
get from a test or assessment procedures (Burke, 2000:106).In this 
research, the researcher uses r-product moment to examine the validity 
of the test instrument. The formula is as follows:  
𝑟𝑥𝑦 =
𝑛  𝑋𝑌 −   𝑋   𝑌 
 (𝑛( 𝑋2) − ( 𝑋)2)(𝑛( 𝑌2) − ( 𝑌)2)
 
Where: 
rxy = the correlation coefficientbetween X variable and Y variable 
n  = the number of the students 
∑X = the sum of total score of X item 
∑Y = Total Score(Arikunto, 2013:87) 
The test items are valid if robtained is higher than rtable or ro>rt and 
invalid if robtained is lower than rtable or ro< rt. 
2. The Realibelity of The Instrument 
Reliability refers to the consistency or stability of the scores 
obtained from a test (Burke, 2000:100). In this research, the researcher 
used Spearman brown formula to examine the reliability of the test 
instrument.. The formula is as follows: 
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  r1
2
1
 2
=
n 𝑋1𝑋2− ( 𝑋1)( 𝑋2)
  𝑛  𝑋1
2− ( 𝑋1)2  𝑛  𝑋2
2−( 𝑋2)2 
 𝑟𝟏𝟏 =  
2 × 𝑟1
2
1
 2
 1+𝑟1
2
1
 2
 
  
 
Where: 
r11 = Instrumen reliability 
r1
2
1
 2
 = Index correlation between instruments 
𝑋1 = The number ofodd items 
𝑋2 = The number of even items 
The instrument is realiable if robtained is higher than rtable or ro>rt and 
unreliable if robtained is lower than rtable or ro< rt. 
 
F. Data Analysis Technique 
In analyzing the data, the researcher makes the description of the 
data. It includes the mean, median, mode and standard deviation of the 
score of reading comprehension test. Furthermore, pre-requisite is used 
before testing the hypothesis test that involves normality and homogeneity 
test. The last hypothesis test, it is conducted in order to manage the 
research data which are in the form number, so that they can produce a real 
conclusion. It is also used to test whether the hypothesis of the research is 
accepted or rejected. 
1. Descriptive Analysis  
The descriptive analysisconsist of mean, median, mode and 
standart deviation of reading text score. The formula of mean, median, 
mode and standart deviation as follows: 
73 
 
a. Mean 
The mean is adding a list of score then divide by the 
number of scores. The formula of mean score as follows: 
Where:  
X :the mean  
 X : the sum of raw score 
n : the number of classes 
b. Median 
The median is the point in a distribution of measures below 
which 50 percent of the cases. The formula of median as follows: 
 
 
 
Where: 
Me :the median 
L   : the lower limit of the interval within which the median lies 
i   : the interval size 
n   : the number of cases in the distribution  
cfb: the cumulative frequency in all intervals below the interval 
containing the median 
fw  : the frequency of cases within the interval containing the 
median.  
c. Mode 
The mode is that value in a distribution that occurs most 
frequently. The formula of the mode can follows: 
 
 
 
Where: 
Mo : the mode  
L    : the lower limit of the interval within which the mode lies 
i     : the interval size 
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f1   : the frequency of the interval containing mode reduced by 
that of the previous interval 
f2 : the frequency of the interval containing mode reduced by 
that of the following interval 
d. Standartdeviation 
Standart deviation is the square roof of varience (Ary,et 
al,2010: 117, Best & Kahn, 1995: 285) in which the varience is the 
average of the squared differences from the mean. The formulation 
in standart deviation as follows: 
 
 
 
Where: 
S : the symbol for standart deviation  
X : the mean of student‘s score 
X   : value of the item  
n   : total number of items  
 
2. Pre-requisite test 
A requirement for the t-test, firstly the data instrument of 
experimental class and control class must be calculated using 
normality and homogeneity test. The researcher use T-test to find out 
the differences between the students‘ scores which were taken from 
pre-test and post-test in experimental class and control class. Before 
calculate the hypothesis testing, the researcher first measure normality 
and homogeneity test. 
a. Normality Test 
According to Burke (2000:119) states that normality test is 
done towards two classes; those are experimental class and control 
class. Normality test is used to test the sample from the population 
that is going to be analyzed whether both groups have normal 
𝑆 =  
 (𝑋 − 𝑋 )2
𝑛 − 1
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distribution or not. The normality test analyzed by Liliefors 
formula. The steps of Lilifors test are as follows: 
1) To determining X1, sort score from the lowest score until the 
highest score. 
2) To determining the Z1 score, using formula:  
  𝑍 =
(𝑥1−𝑥)   
𝑠
 
3) To determining F(Z1), using formula:  
F(Z1) = 0,5 – (Look the value of Z1 based on Standart Normal 
Distribution table) 
4) To determining S(Z1), using formula: 
𝑆 𝑍1 =
𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠𝑛𝑢𝑚𝑏𝑒𝑟
𝑡ℎ𝑒𝑎𝑚𝑜𝑢𝑛𝑡𝑜𝑓𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 
5) To determining the normality, Lo = F(Z1) – S(Z1) 
Lo = is the highest value of normality 
Lt = is the value from the Liliefors table 
The data is normal if Lo is lower than Lt or Lo< Lt and the data 
is abnormal if Lo is higher than Lt or Lo> Lt. 
b. Homogeneity test 
Burke (2000:118) states that homogeneity test is used to 
know the similarity of the two conditions or 
population.Homogeneity test is used to know whether two groups 
(experimental and control class) that are taken from population 
have homogeneity or not. In this research, the researcher used the 
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folowing formula to test the homogeneity of the population variants 
with the criteria as follows: 
(Xo)
2
< (Xt)
2
 = the data are homogeneous. 
(Xo)
2
> (Xt)
2
 = the data are not homogeneous.  
 
c. Hypothesis Testing 
The researcherFor the hypothesis test, the researcher uses T-
test the T Distribution table to find there is the significant 
differences. The researcher uses Microsoft Excel program to find 
the result. After find the t-obtain, the researcher compares t-obtain and 
t-table. 
Testing hypothesis uses criteria with significance degree 0.05 
from the T Distribution table. The conclusion is gained as follows: 
If t-obtain> t-table , the Ha is accepted or Ho is rejected. 
If t-obtain< t-table , the Ho is accepted or Ha is rejected. 
Ha : There is an influence of Jigsaw technique on students‘ 
achievement in reading comprehension of reading text. 
Ho : There is no influence of Jigsaw technique on the students‘ 
achievement in reading comprehension of reading text. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Findings  
The result findings present the application procedures of Jigsaw 
technique to teach reading comprehension and the data description, 
prerequisite test, and hypothesis testing.The researcher conducted research 
in MTs YasiKronggen in the academic year 2016/ 2017. The purpose of 
the research is to know the significant difference in reading 
comprehension between students who were taught by using Jigsaw 
technique and those taught by using Three Phase Reading. 
The researcher held this research by teaching reading process that 
was done at two classes.The class which becomes experiment class is 8C, 
while control class is 8A. The researcher used Jigsaw technique to teach 
experimental class and Three Phase Readingto teach control class.  
1. Data Descriptions  
The objective of this research is to check the effectiveness of 
Jigsaw technique to teach reading. The researcher used two classes as 
samples. They are 8A class and 8C class. They would conduct 30 
students in every class. The researcher gave pre-test to the both 
experiment and control class to know that both classes were 
homogeneous. After that, the researcher gave the treatment and then 
post-test.  
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Based on the analysis, the descriptions of the data were divided 
into four groups, as follows:  
a. The data from pre-test of the reading comprehension of the 
student for the group taught by Jigsaw technique (pre-test in 
experimental class). 
b. The data from post-test of the reading comprehension of the 
students for the group taught by Jigsaw technique (post-test in 
experimental class). 
c. The data from pre-test of the reading comprehension of the 
students for the group taught by Three Phase Reading (pre-test in 
control class). 
d. The data from post-test of the reading comprehension of the 
students for the group taught by Three Phase Reading (post-test in 
control class). 
The explanation of the data in each group are: 
a. Data Pre-Test Taught by Jigsaw Technique in Experimental 
Class 
The experimental class is class was taught by using Jigsaw 
technique. The experimental class is 8C class that consists of 30 
students. They have performed test presented by the researcher. 
The data is obtained from post-test score of experimental group. 
Before they did the post-test, they were given pre-test and 
treatments. The data will be presented in the table and histogram. 
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The table below is providing the score of pre-test and post-test of 
the experimental group. 
Table 4.1 Score of pre-test in experimental class 
No Name Score of Pre-test 
1 A C A 64 
2 A B P 56 
3 A R 56 
4 A F  60 
5 A A 56 
6 A E S 68 
7 A H A  56 
8 B V 56 
9 D S  56 
10 F N  60 
11 F K 60 
12 H N  48 
13 K H  76 
14 L C K 68 
15 M R  60 
16 M A B  60 
17 M D 48 
18 N A 64 
19 N H  60 
20 N M  60 
21 P A S  48 
22 R A W  64 
23 R S S 56 
24 R D A 64 
25 S N A 52 
26 W M R 52 
27 W F 56 
28 Y A P 64 
29 Z A 68 
30 Z AM 60 
Total Score 1776 
Based on the data pre-test in experimental group above, the 
researcher obtained that the total score of pre-test is 1776. The high 
score is 76, the low score is 48, the average is 59, 20, the median is 
54, 10, the mode is 69, 75.The frequency distribution of the data 
from pre-test experimental class is in table 4.1 histogram are 
presented in figure 4.1. 
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Table 4.2 Frequency Distribution of Pre- test in Experiment Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
48-52 47,5 - 52,5 50 5 5 250 
53-57 52,5 - 57,5 55 7 12 385 
58-62 57,5 - 62,5 60 9 21 540 
63-67 62,5 - 67,5 65 5 26 325 
68-72 67,5 - 72,5 70 3 29 210 
73-77 72,5 - 77,5 75 1 30 75 
SUM 
  
30 
 
1785 
 
Figure 4.1 Histogram Pre-test in Experiment Class 
b. Data Post-Test  Taught by Jigsaw TechniqueExperimental 
Class 
Table 4.3 Score of post-test in experimental class 
No Name Score of Post-test 
1 A C A 72 
2 A B P 76 
3 A R 80 
4 A F  88 
5 A A 68 
6 A E S 84 
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7 A H A  76 
8 B V 80 
9 D S  72 
10 F N  64 
11 F K 80 
12 H N  64 
13 K H  72 
14 L C K 76 
15 M R  76 
16 M A B  64 
17 M D 60 
18 N A 76 
19 N H  68 
20 N M  60 
21 P A S  76 
22 R A W  80 
23 R S S 68 
24 R D A 64 
25 S N A 80 
26 W M R 88 
27 W F 76 
28 Y A P 76 
29 Z A 84 
30 Z AM 80 
Total Score 2228 
Based on the data post-test in experimental group above, 
the researcher obtained that the total score is 2228. The high score 
is 88, the low score is 60, the average is 74, 27, the median is 
75,75, the mode is 78. The frequency distribution of the data from 
pre-test experimental class is in table 4.2 histogram are presented 
in figure 4.2. 
 
 
 
 
 
Table 4.3 Score of post-test in experimental class 
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Table 4.4 Frequency Distribution of Post-test in Experimental Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
60-64 59,5 - 64,5 62 6 6 372 
65-69 64,5 - 69,5 67 3 9 201 
70-74 69,5 - 74,5 72 3 12 216 
75-79 74,5 - 79,5 77 8 18 616 
80-84 79,5 - 84,5 82 6 26 492 
85-89 84,5 - 89,5 87 4 30 348 
SUM 
  
30 
 
2245 
 
 
Figure 4.2 Histogram Post test in Experiment Class 
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c. Data Pre-Test Taught by Three Phase Reading  in Control 
Class 
The control class is class was taught by using Three Phase 
Reading. The control class is 8C class that consists of 30 students. 
They have performed test presented by the researcher. The data is 
obtained from post-test score of experimental group. Before they 
did the post-test, they were given pre-test and treatments. The data 
will be presented in the table and histogram. The table below is 
providing the score of pre-test and post-test of the experimental 
group. 
Table 4.5 Score of pre-test in Control Class 
 No Name Score of Post-test 
1 A K H 60 
2 A H I 64 
3 A N H 68 
4 B A R 56 
5 D R C 68 
6 D H L 76 
7 D M 52 
8 F N U 56 
9 H W 48 
10 H A 52 
11 I A D 60 
12 J A 48 
13 K A 60 
14 L F U 68 
15 L N S 64 
16 L L M 60 
17 M M 48 
18 M K A 64 
19 M M A 56 
20 M S 52 
21 M Z K 48 
22 N R 60 
23 P M 56 
24 R S 76 
25 R S O 52 
26 R P 48 
27 R O S  56 
28 S B N 68 
29 T J M 60 
30 Z A 68 
Total Score 1772 
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  Based on the data pre-test in experimental group above, the 
researcher obtained that the total score is 1772. The high score is 
76, the low score is 48, the average is 59,07, the median is 60 the 
mode is 51. The frequency distribution of the data from pre-test 
experimental class is in table 4.3 histogram are presented in figure 
4.3. 
Table 4.6 Frequency Distribution of Pre-test in Control Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
48-52 47,5 - 52,5 50 9 9 450 
53-57 52,5 - 57,5 55 5 14 275 
58-62 57,5 - 62,5 60 6 20 360 
63-67 62,5 - 67,5 65 3 23 195 
68-72 67,5 - 72,5 70 5 28 350 
73-77 72,5 - 77,5 75 2 30 150 
SUM 
  
30 
 
1780 
 
 
Figure 4.3 Histogram Pre-test test in Control Class 
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d. Data Post-Test Taught by Three Phase Reading Control Class 
Table 4.7 Score of post-test in Control group 
 No Name Score of Post-test 
1 A K H 60 
2 A H I 68 
3 A N H 72 
4 B A R 56 
5 D R C 68 
6 D H L 60 
7 D M 72 
8 F N U 68 
9 H W 72 
10 H A 60 
11 I A D 64 
12 J A 64 
13 K A 88 
14 L F U 72 
15 L N S 60 
16 L L M 56 
17 M M 64 
18 M K A 64 
19 M M A 84 
20 M S 72 
21 M Z K 68 
22 N R 56 
23 P M 64 
24 R S 64 
25 R S O 76 
26 R P 72 
27 R O S  68 
28 S B N 72 
29 T J M 76 
30 Z A 76 
Total Score 2036 
 
  Based on the data post-test in experimental group above, 
the researcher obtained that the total score is 2036. The high score 
is 88, the low score is 56,the average is 67,87, the median is 68,42 
the mode is 69,75. The frequency distribution of the data from pre-
test experimental class is in table 4.4 histogram are presented in 
figure 4.4. 
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Table 4.8 Frequency Distribution of Post-test in Control Class 
Class 
Limit 
Class 
Boundaries 
Midpoint 
(xi) 
Frequency 
(fi) cfb Fixi 
56-61 55,5 - 61,5 58,5 7 7 409,5 
62-67 61,5 - 67,5 64,5 6 14 387 
68-73 67,5 - 73,5 70,5 12 27 846 
74-79 73,5 - 79,5 76,5 3 30 229,5 
80-85 79,5 - 85,5 82,5 1 31 82,5 
86-91 85,5 - 91,5 88,5 1 32 88,5 
SUM 
  
30 
 
2043 
 
 
  Figure 4.4 Histogram Pos-test test in Control Class 
2. Prerequisite of Test 
The data obtained from both experimental group and control 
group are used to be analyzed to reveal the difference between 
experimental group and control group. To reveal the difference, the 
researcher uses T-test. T-test requires normality and homogeneity. 
Therefore, normality and homogeneity are tested first based on the pre-
test and post-test.  
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Before analyzing the data using T-test after testing the validity 
and reliability, the normality and the homogeneity test must be done. 
The normality test is to reveal that the samples are in normal 
distribution. The homogeneity test is to reveal that both samples of 
experimental group and control group are homogeneous.  
a. Normality 
Normality test is used to test the sample from the 
population whether they have normal distribution or not. In this 
research, the researcher used Lilliefors for normality test. The 
sample are called in normal distribution ―If Lo (L obtained) is lower 
than Lt (L table) with α = 0, 05, so the data is normal‖. The 
normality test in experimental and control group in pre-test and 
post-test score will be showed in the table as follow: 
Based from the data of normality test of post-test in 
experimental group, the researcher obtained that Lo is 0.155 while 
Lt 0.157. It means Lo lower than Lt, so the data post-test is normal 
distribution.  
Meanwhile, the data of normality test of post-test control 
group, the researcher obtained that Lo is 0.124 while Lt 0157. It 
means Lo lower than Lt, so the data post-test is normal distribution.  
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Table 4.9Table. The Summary of Normality Test 
Data  
The 
number 
of 
sample  
L 
obtained  
(Lo) 
L table  
(Lt) 
Alfa 
(α) 
Distrib
ution of 
populat
ion  
Pre-test exp 
Post-test exp 
Pre-test control 
Post-test 
control 
30 
30 
30 
30 
0.154 
0.155 
0.121 
0.124 
0.157 
0.157 
0.157 
0.157 
0.05 
0.05 
0.05 
0.05 
Normal 
Normal 
Normal 
Normal 
 
b. Homogeneity Test  
The homogeneity is used to know whether the two samples 
of experimental and control group are homogenous or not. In this 
research, the researcher used the table as a follow: 
Table 4.10Table. The Summary of Homogenity Test 
Data  
The number 
of sample  
𝑥o
2 𝑥t
2 Alfa α Verb 
Pre Test 
Post Test 
30 
30 
1.5695 
0.1708 
40.8 
40.8 
0.05 
0.05 
Homogen 
Homogen 
 
Based on the result of calculation above, it can be seen that 
the  
𝑥o
2 in pre-test of experiment and control class 1.5695 is lower 
than 𝑥t
2 at the level of significant (α) 0,05% = 40.8. So 𝑥o
2<𝑥t
2 
(1.5695 < 40.8) and the data are homogeneous. While the result in 
post-test of experiment and control class is 𝑥o
2 0.1708 is lower 
than 𝑥t
2 at the level of significant (α) 0,05% = 40.8. So 
𝑥o
2<𝑥t
2(0.1708 < 40.8) and the data are homogeneous too. 
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3. Hypothesis Testing 
The hypothesis test can be done after normality and 
homogeneity test are fulfilled. The researcher used  𝑡𝑡𝑒𝑠𝑡  for the 
hypothesis test. Then, the Ho (hypothesis null) can be rejected if 
iftobtained> 𝑡𝑡𝑎𝑏𝑙𝑒 . It is stated that Jigsaw technique is not effective to 
teach reading in MTs YasiKronggen in the academic year 2016/ 2017. 
While Ha (Hypothesis alternatif) can be rejected if iftobtained< 𝑡𝑡𝑎𝑏𝑙𝑒 . It 
is stated that task based language teaching is effective to teach writing 
in MTs YasiKronggen in the academic year 2016/ 2017. The 
procedure of t test shall be as follows:  
a. Seeking mean  
Mean experimental (XE)  = 
⅀XE
N
  = 
2228
30
 
     = 74.26 
Mean control (XC)  = 
⅀XC
N
 = 
2036
30
 
= 67.86 
b. Seeking (see the table above ) 
Group XE    = 1749.87 
Group XC    = 1743.47 
c. Seeking variance  
SE2     = 
⅀(XE−X E )
2
𝑛𝐸−1
 
     = 
1749.87
29
 
= 60.34 
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SC2     = 
⅀(XC−X C )
2
𝑛𝐶−1
 
     =
1743.47
29
 
= 60.12 
d. Seeking sum of variance (S)  
= 
 nE−1 SE
2+ nC−1 SC
2
 nE +nC  −2
 
= 
 29 X 60.34 +(29+60.12)
 30+30 −2
 
=  60.23  =7.76 
e. Seeking t  
t  = 
X E− X C
 
1
n E
+ 
1
n C
S
 
= 
74.26−67.86
 
1
30
+ 
1
30
7.76
 
= 3.194 
f. Seeking t table 
to table with db (∝ ; n1 + n2 − k) or (5% ;60) = 2.000 
g. Criteria  
Accept Ho if to< ttable  
Accept Ha if to> ttable  
h. Conclusion  
Because to> ttable  (3.194> 2.000 for level significance 
0.05, so Ho is not accepted. It means that there is a significant 
difference between reading comprehension experimental class 
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and control class. It means that the result is Collaborative 
Strategic Reading is more effective than Three Phase Reading 
to teach reading comprehension. 
B. Discussion  
Jigsaw technique is one of technique to get student‘s cooperation. 
Application of Jigsaw technique is easy for the teacher to teach reading 
recount text. By doing the Jigsaw technique, students can share the 
problems, ideas, and solve problem together. 
Some students have low achievement can be helped by smart 
students. The students can comprehend the text by doing discussion. 
Teaching learning process can be alive and more active, because students 
would get the present as the motivation if the students can do discussion 
maximally. The students would be independent to solve the problems with 
teacher‘s controlling. A teacher was not waste too much time because the 
task is done by group. 
While, Three Phase Reading learning is more effective to teach 
smart students. Students have the good achievement to be ready and active 
in the class, while the students with low achievement tend to be passive 
and sometimes stressful to think what to do or maybe they do anything 
else outside of the topic which be explained. A teacher can respond the 
students‘ individual problem by controlling, but it takes too much time. 
The students have different task which became the answer, sometimes it 
can make the class noisier. 
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Jigsaw is more effective to teach reading comprehension than 
Three Phase Reading.Based on the data obtained from pre-test post-test in 
experimental and control group. The average score for experiment group 
was 67.86 (pre-test) and 74.26 (post-test). The average score for control 
group was 59.06 (pre-test) and 67.86 (post-test). 
The result of T-test shows that Tt (T score) is higher than To. It can 
be seen from the data thatTo (3, 194) is higher than Tt (2, 000). It means 
the data is significant. It is also can be said that task based language 
teaching is effective to teach writing at first grade of MTsYasiKronggen in 
the academic year 2016/ 2017  
Based on the computation of the research, using Jigsaw technique 
is more effective to teach reading class especially in recount text. So, that 
the explanation above recommends that there is significant difference of 
students was taught by Jigsaw technique and those who was taught by 
using Three Phase Reading. Based on the discussion above, it can be 
conclude that the result of this research that there is significant difference 
of students was taught by using Jigsaw technique and those was taught by 
using Three Phase Reading at VIII grade of MTs YasiKronggen in the 
academic year 2016/ 2017.   
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CHAPTER V 
CONCLUSION, IMPLICATION AND SUGGESTION 
 
A. Conclusion 
The research was find out of whether there is a significant different 
in reading achievement between the students taught using Jigsaw 
technique and the students taught by Three Phase Reading in teaching 
reading comprehension. In other to gain the objective of the study the 
reseacher conducted an experimental research. The reseach conducted in 
MTs Yasi Kronggen . 
After conducting the reseach, the reseacher found out some result. 
The result are : 
The result of the independent test computation of post test between 
experimental and control group shows that to (t-obtain) while the (t-test) for 
the degree of freedom t table with db (∝ ; n1 +  n2 − k) or the level of 
significance (5% ;58) = 2,000, two-tailed of the test. Hawas accepted when 
the score in to (t-obtain) is higher than (t-table). While Howas accepted when 
the score in to (t-obtain) is lower than (t-table). It can be seen that from the 
independent test computation above, the to (3.194) is higherthan (2.000) 
which means that the alternative hypothesis Ha is accepted while Ho is 
rejected. 
Based on the data analysis, the result of the independent test 
computation of post-test between experimental and control group the 
78 
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research showed there is a significant difference on the student‘s 
reading skill between the students who were taught by using Jigsaw 
techniqueand those who were taught by Three Phase Reading. It can be 
proved from the score result of t-obtain (3.194) which is higher than 
𝑡𝑡𝑎𝑏𝑙𝑒  (2.000). The mean student‘s score who were taught by using 
Jigsaw technique(74.26) is higher than those who were taught by Three 
Phase Reading (67.86). It can be concluded that ―the use of Jigsaw 
technique is effective to teach writing for second grade of MTs Yasi in 
the academic year 2016/ 2017.‖ 
 
B. Implication  
Jigsaw technique is more effective than Three Phase Reading to 
teach reading comprehension. The application of both technique is 
affected by students‘ reading comprehension. Jigsaw is more effective for 
students having high reading achievement. It means that teacher should be 
aware of which technique or method is effective according to students‘ 
reading comprehension. From the student‘s response in teaching both 
technique and the degree of reading comprehension, it is important for 
English teacher to select the technique which is suitable for students. 
 
C. Suggestion  
Based on the conclusion, the researcher gives some suggestions as 
follows:  
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1. To the teacher  
a. English teacher should use Jigsaw technique in Order to improve 
students reading comprehension. It can make student more active in 
team work. 
b. The teacher must monitoring the group activity in order to make 
group of discussion became active and effective.  
c. Teacher should always encourage students to be more active in 
teaching learning process, mainly in English lesson by using task 
based language teaching.   
2. To the students  
a. The students are suggested to have many vocabulary or words in 
English. To help them discuss with other their friends 
b. The students should be more active and more practices in English, 
especially in reading.  
3. To other researchers 
a. The researchers can implement Jigsaw techniquein differentfield. 
They can develop with their other material which is suitable for the 
teaching learning process of English lesson. However, this research 
can be starting point to investigate the topic more complete. 
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Appendix 1 
STUDENT’S SCORE 
 
A. Data Result 
STUDENT’S SCORE IN 
EXPERIMENTAL CLASS 
STUDENT’S SCORE IN 
CONTROL CLASS 
NO NAME 
PRE 
TEST 
POST 
TEST 
NO NAME 
PRE 
TEST 
POST 
TEST 
1 A C A 64 72 1 A K H 60 60 
2 A B P 56 76 2 A H I 64 68 
3 A R 56 80 3 A N H 68 72 
4 A F  60 88 4 B A R 56 56 
5 A A  56 68 5 D R C 68 68 
6 A E S 68 84 6 D H L 76 60 
7 A H A  56 76 7 D M 52 72 
8 B V 56 80 8 F N U 56 68 
9 D S  56 72 9 H W 48 72 
10 F N  60 64 10 H A 52 60 
11 F K 60 80 11 I A D 60 64 
12 H N  48 64 12 J A 48 64 
13 K H  76 72 13 K A 60 88 
14 L C K 68 76 14 L F U 68 72 
15 M R  60 76 15 L N S 64 60 
16 M A B  60 64 16 L L M 60 56 
17 M D 48 60 17 M M 48 64 
18 N A 64 76 18 M K A 64 64 
19 N H  60 68 19 M M A 56 84 
20 N M  60 60 20 M S 52 72 
21 P A S  48 76 21 M Z K 48 68 
22 R A W  64 80 22 N R 60 56 
23 R S S 56 68 23 P M 56 64 
24 R D A 64 64 24 R S 76 64 
25 S N A 52 80 25 R S O 52 76 
26 W M R 52 88 26 R P 48 72 
27 W F 56 76 27 R O S  56 68 
100 
 
28 Y A P 64 76 28 S B N 68 72 
29 Z A 68 84 29 T J M 60 76 
30 Z AM 60 80 30 Z A 68 76 
Sum 1776 2228 Sum 1772 2036 
Mean 59.20 74.27 Mean 59.07 67.75 
Highest 76 88 Highest 76 88 
Lowest 48 60 Lowest 48 56 
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Appendix 2 
CALCULATION 
DATA 
 
B. Distribution Frequency  
1. Pre test Experimental Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
48-52 47,5 - 52,5 50 5 5 250 
53-57 52,5 - 57,5 55 7 12 385 
58-62 57,5 - 62,5 60 9 21 540 
63-67 62,5 - 67,5 65 5 26 325 
68-72 67,5 - 72,5 70 3 29 210 
73-77 72,5 - 77,5 75 1 30 75 
SUM     30   1785 
 
Class = 5.87 ~ 6 
Interval  = 4.67~ 5 
Mean  = 59.20 
Mode  = 52.75 
Median  = 54.1 
Caculation of Mean, Mode and Median 
a. The highest score is 76 
b. The lowest score is 48 
c. Range is 76 - 48 = 28 
d. Number of class  = 1 + (3.3) .log(20) 
= 1 + (3.3) (1.50) 
= 1 + 4.87 
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= 5.87 ~ 6 
e. Interval (i) = 
28
6
 = 4.67 ~ 5 
f. Mean  X   = 
fx
f
 = 
1776
30
= 59.20 
g. Mode  = L + i  
f1
f1+f2
  
= 52.5 + 5  
1
1+3
  
= 52.5 + 1.25 
= 52.75 
h. Median = L + i  
n
2
−cfb
fw
  
= 52.5 + 5  
30
2
−12
69
  
= 52.5 + 1,6 
= 54.1 
 
 
2. Post test Experimental Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
60-64 59,5 - 64,5 62 6 6 372 
65-69 64,5 - 69,5 67 3 9 201 
70-74 69,5 - 74,5 72 3 12 216 
75-79 74,5 - 79,5 77 8 18 616 
80-84 79,5 - 84,5 82 6 26 492 
85-89 84,5 - 89,5 87 4 30 348 
SUM     30   2245 
 
Class = 5.87 ~ 6 
Interval  = 4.67 ~ 5 
Mean  = 74.27 
Mode  = 78 
Median  = 75.75 
Caculation of Mean, Mode and Median 
a. The highest score is 88 
b. The lowest score is 60 
c. Range is 88 - 60 = 28 
d. Number of class  = 1 + (3.3) .log(30) 
= 1 + (3.3) (1.22) 
= 1 + 4.87 
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= 4.67 ~ 6 
e. Interval (i) = 
30
6
 = 5.33 ~ 6 
f. Mean  X   = 
fx
f
 = 
2414
32
= 75.13 
g. Mode  = L + i  
f1
f1+f2
  
= 71.5 + 6  
6
6+2
  
= 71.5 + 4.5 
= 76 
h. Median = L + i  
n
2
−cfb
fw
  
= 71.5 + 6  
32
2
−9
10
  
= 71.5 + 4.2 
= 75.7 
 
 
 
3. Pre test Control Class 
class 
limit 
class 
boundaries 
midpoint 
(xi) 
frequency 
(fi) cfb fiXi 
48-52 47,5 - 52,5 50 11 11 550 
53-57 52,5 - 57,5 55 7 18 385 
58-62 57,5 - 62,5 60 7 25 420 
63-67 62,5 - 67,5 65 2 27 130 
68-72 67,5 - 72,5 70 4 31 280 
73-77 72,5 - 77,5 75 1 32 75 
SUM     32   1840 
 
Class = 5.97 ~ 6 
Interval  = 4.67  
Mean  = 57.5 
Mode  = 51.2 
Median  = 56.1 
Caculation of Mean, Mode and Median 
a. The highest score is 76 
b. The lowest score is 48 
c. Range is 76 - 48 = 28 
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d. Number of class  = 1 + (3.3) .log(32) 
= 1 + (3.3) (1.50) 
= 1 + 4.95 
= 5.95 ~ 6 
e. Interval (i) = 
28
6
 = 4.67 ~ 5 
f. Mean  X   = 
fx
f
 = 
1840
32
= 57.5 
g. Mode  = L + i  
f1
f1+f2
  
= 47.5 + 5  
11
11+4
  
= 47.5 + 3.7 
= 51.2 
h. Median = L + i  
n
2
−cfb
fw
  
= 52.5 + 5  
32
2
−11
7
  
= 52.5 + 3.6 
= 56.1 
 
4. Post test Control Class 
class 
limit 
class 
boundaries 
midpoin
t (xi) 
frequenc
y (fi) cfb fiXi 
56-61 55,5 - 61,5 58.5 7 7 409.5 
62-67 61,5 - 67,5 64.5 7 14 451.5 
68-73 67,5 - 73,5 70.5 13 27 916.5 
74-79 73,5 - 79,5 76.5 3 30 229.5 
80-85 79,5 - 85,5 82.5 1 31 82.5 
86-91 85,5 - 91,5 88.5 1 32 88.5 
SUM     32   2178 
 
Class = 5.97 ~ 6 
Interval  = 5.00  
Mean  = 67.75 
Mode  = 69.75 
Median  = 68.42 
Caculation of Mean, Mode and Median 
a. The highest score is 88 
b. The lowest score is 56 
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c. Range is 86 - 56 = 32 
d. Number of class  = 1 + (3.3) .log(32) 
= 1 + (3.3) (1.50) 
= 1 + 4.95 
= 5.95 ~ 6 
e. Interval (i) = 
32
6
 = 5.33 ~ 6 
f. Mean  X   = 
fx
f
 = 
2168
32
= 67.75 
g. Mode  = L + i  
f1
f1+f2
  
= 67.5 + 6  
6
6+10
  
= 67.5 + 2.25 
= 69.75 
h. Median = L + i  
n
2
−cfb
fw
  
= 67.5 + 6  
32
2
−14
13
  
= 67.5 + 0.92 
= 68.42 
 
C. Normality Test 
1. Normality Test of Pre test in Experimental Class 
No Score Xi Xi - X
  (Xi - X )^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 64 48 -11,20 125,44 -1,74 0,04 0,03 0,008 
2 56 48 -11,20 125,44 -1,74 0,04 0,07 0,025 
3 56 48 -11,20 125,44 -1,74 0,04 0,10 0,059 
4 60 52 -7,20 51,84 -1,12 0,13 0,13 0,001 
5 56 52 -7,20 51,84 -1,12 0,13 0,17 0,035 
6 68 56 -3,20 10,24 -0,50 0,31 0,20 0,110 
7 56 56 -3,20 10,24 -0,50 0,31 0,23 0,077 
8 56 56 -3,20 10,24 -0,50 0,31 0,27 0,043 
9 56 56 -3,20 10,24 -0,50 0,31 0,30 0,010 
10 60 56 -3,20 10,24 -0,50 0,31 0,33 0,023 
11 60 56 -3,20 10,24 -0,50 0,31 0,37 0,057 
12 48 56 -3,20 10,24 -0,50 0,31 0,40 0,090 
13 76 56 -3,20 10,24 -0,50 0,31 0,43 0,123 
14 68 56 -3,20 10,24 -0,50 0,31 0,47 0,154 
15 60 60 0,80 0,64 0,12 0,55 0,50 0,049 
16 60 60 0,80 0,64 0,12 0,55 0,53 0,016 
17 48 60 0,80 0,64 0,12 0,55 0,57 0,017 
18 64 60 0,80 0,64 0,12 0,55 0,60 0,051 
19 60 60 0,80 0,64 0,12 0,55 0,63 0,084 
20 60 60 0,80 0,64 0,12 0,55 0,67 0,117 
21 48 60 0,80 0,64 0,12 0,55 0,70 0,151 
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22 64 64 4,80 23,04 0,74 0,77 0,73 0,038 
23 56 64 4,80 23,04 0,74 0,77 0,77 0,005 
24 64 64 4,80 23,04 0,74 0,77 0,80 0,028 
25 52 64 4,80 23,04 0,74 0,77 0,83 0,062 
26 52 64 4,80 23,04 0,74 0,77 0,87 0,095 
27 56 68 8,80 77,44 1,36 0,91 0,90 0,014 
28 64 68 8,80 77,44 1,36 0,91 0,93 0,020 
29 68 68 8,80 77,44 1,36 0,91 0,97 0,053 
30 60 76 16,80 282,24 2,61 1,00 1,00 0,005 
Sd   = 
⅀(Xi−X)2
𝑛𝑖−1
 
= 
1776
29
 
= 6.45 
Zi  = 
(Xi−X)   
𝑠𝑑
 
= 
−11.20
6.45
 
= -1.74 
The highest score (Lo  max) is 0.154. Because Lo  is lower than Lt  
or (0.154< 0.157), the sampel is in normal distribution. 
2. Normality Test of Pre test in Control Class 
No Score Xi Xi - X  (Xi - X )^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 60 48 -11,07 122,47 -1,36 0,09 0,03 0,053 
2 64 48 -11,07 122,47 -1,36 0,09 0,07 0,020 
3 68 48 -11,07 122,47 -1,36 0,09 0,10 0,014 
4 56 48 -11,07 122,47 -1,36 0,09 0,13 0,047 
5 68 48 -11,07 122,47 -1,36 0,09 0,17 0,080 
6 76 52 -7,07 49,94 -0,87 0,19 0,20 0,008 
7 52 52 -7,07 49,94 -0,87 0,19 0,23 0,041 
8 56 52 -7,07 49,94 -0,87 0,19 0,27 0,075 
9 48 52 -7,07 49,94 -0,87 0,19 0,30 0,108 
10 52 56 -3,07 9,40 -0,38 0,35 0,33 0,019 
11 60 56 -3,07 9,40 -0,38 0,35 0,37 0,014 
12 48 56 -3,07 9,40 -0,38 0,35 0,40 0,047 
13 60 56 -3,07 9,40 -0,38 0,35 0,43 0,081 
14 68 56 -3,07 9,40 -0,38 0,35 0,47 0,114 
15 64 60 0,93 0,87 0,12 0,55 0,50 0,046 
16 60 60 0,93 0,87 0,12 0,55 0,53 0,012 
17 48 60 0,93 0,87 0,12 0,55 0,57 0,021 
18 64 60 0,93 0,87 0,12 0,55 0,60 0,054 
19 56 60 0,93 0,87 0,12 0,55 0,63 0,088 
20 52 60 0,93 0,87 0,12 0,55 0,67 0,121 
21 48 64 4,93 24,34 0,61 0,73 0,70 0,028 
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22 60 64 4,93 24,34 0,61 0,73 0,73 0,005 
23 56 64 4,93 24,34 0,61 0,73 0,77 0,038 
24 76 68 8,93 79,80 1,10 0,86 0,80 0,065 
25 52 68 8,93 79,80 1,10 0,86 0,83 0,031 
26 48 68 8,93 79,80 1,10 0,86 0,87 0,002 
27 56 68 8,93 79,80 1,10 0,86 0,90 0,035 
28 68 68 8,93 79,80 1,10 0,86 0,93 0,069 
29 60 76 16,93 286,74 2,09 0,98 0,97 0,015 
30 68 76 16,93 286,74 2,09 0,98 1,00 0,018 
Sd   = 
⅀(Xi−X)2
𝑛𝑖−1
 
= 
1772
29
 
= 8.12 
Zi  = 
(Xi−X)   
𝑠𝑑
 
= 
−11.07
8.12
 
= -1.36 
The highest score (Lo  max) is 0.121. Because Lo  is lower than 
Lt  or (0.121< 0.157), the sampel is in normal distribution. 
3. Normality Test of Post test in Experiment Class 
No Score Xi Xi - X  (Xi - X )^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 72 60 -14,27 203,54 -1,84 0,03 0,03 0,000 
2 76 60 -14,27 203,54 -1,84 0,03 0,07 0,034 
3 80 64 -10,27 105,40 -1,32 0,09 0,10 0,007 
4 88 64 -10,27 105,40 -1,32 0,09 0,13 0,040 
5 68 64 -10,27 105,40 -1,32 0,09 0,17 0,074 
6 84 64 -10,27 105,40 -1,32 0,09 0,20 0,107 
7 76 68 -6,27 39,27 -0,81 0,21 0,23 0,023 
8 80 68 -6,27 39,27 -0,81 0,21 0,27 0,057 
9 72 68 -6,27 39,27 -0,81 0,21 0,30 0,090 
10 64 72 -2,27 5,14 -0,29 0,39 0,33 0,052 
11 80 72 -2,27 5,14 -0,29 0,39 0,37 0,019 
12 64 72 -2,27 5,14 -0,29 0,39 0,40 0,015 
13 72 76 1,73 3,00 0,22 0,59 0,43 0,155 
14 76 76 1,73 3,00 0,22 0,59 0,47 0,122 
15 76 76 1,73 3,00 0,22 0,59 0,50 0,088 
16 64 76 1,73 3,00 0,22 0,59 0,53 0,055 
17 60 76 1,73 3,00 0,22 0,59 0,57 0,022 
18 76 76 1,73 3,00 0,22 0,59 0,60 0,012 
19 68 76 1,73 3,00 0,22 0,59 0,63 0,045 
20 60 76 1,73 3,00 0,22 0,59 0,67 0,078 
21 76 80 5,73 32,87 0,74 0,77 0,70 0,070 
22 80 80 5,73 32,87 0,74 0,77 0,73 0,036 
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23 68 80 5,73 32,87 0,74 0,77 0,77 0,003 
24 64 80 5,73 32,87 0,74 0,77 0,80 0,030 
25 80 80 5,73 32,87 0,74 0,77 0,83 0,064 
26 88 80 5,73 32,87 0,74 0,77 0,87 0,097 
27 76 84 9,73 94,74 1,25 0,89 0,90 0,005 
28 76 84 9,73 94,74 1,25 0,89 0,93 0,038 
29 84 88 13,73 188,60 1,77 0,96 0,97 0,005 
30 80 88 13,73 188,60 1,77 0,96 1,00 0,039 
31 2228        
Sd   = 
⅀(Xi−X)2
𝑛𝑖−1
 
= 
2228
29
 
= 7.77 
Zi  = 
(Xi−X)    
𝑠𝑑
 
= 
−14.27
7.77
 
= -1.84 
The highest score (Lo max) is 0.155. Because Lo is lower than Lt or 
(0.155< 0.157), the sampel is in normal distribution. 
4. Normality Test of Post test in Control Class 
No Score X1 Xi - X
  (Xi - X )^2 Z1 F(Z1) S(Z1) F(Z1) - S(Z1) 
1 60 56 -11,87 140,82 -1,53 0,06 0,03 0,030 
2 68 56 -11,87 140,82 -1,53 0,06 0,07 0,004 
3 72 56 -11,87 140,82 -1,53 0,06 0,10 0,037 
4 56 60 -7,87 61,88 -1,01 0,16 0,13 0,022 
5 68 60 -7,87 61,88 -1,01 0,16 0,17 0,012 
6 60 60 -7,87 61,88 -1,01 0,16 0,20 0,045 
7 72 60 -7,87 61,88 -1,01 0,16 0,23 0,078 
8 68 64 -3,87 14,95 -0,50 0,31 0,27 0,042 
9 72 64 -3,87 14,95 -0,50 0,31 0,30 0,009 
10 60 64 -3,87 14,95 -0,50 0,31 0,33 0,024 
11 64 64 -3,87 14,95 -0,50 0,31 0,37 0,058 
12 64 64 -3,87 14,95 -0,50 0,31 0,40 0,091 
13 88 64 -3,87 14,95 -0,50 0,31 0,43 0,124 
14 72 68 0,13 0,02 0,02 0,51 0,47 0,040 
15 60 68 0,13 0,02 0,02 0,51 0,50 0,007 
16 56 68 0,13 0,02 0,02 0,51 0,53 0,026 
17 64 68 0,13 0,02 0,02 0,51 0,57 0,060 
18 64 68 0,13 0,02 0,02 0,51 0,60 0,093 
19 84 72 4,13 17,08 0,53 0,70 0,63 0,070 
20 72 72 4,13 17,08 0,53 0,70 0,67 0,036 
21 68 72 4,13 17,08 0,53 0,70 0,70 0,003 
22 56 72 4,13 17,08 0,53 0,70 0,73 0,030 
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23 64 72 4,13 17,08 0,53 0,70 0,77 0,064 
24 64 72 4,13 17,08 0,53 0,70 0,80 0,097 
25 76 72 4,13 17,08 0,53 0,70 0,83 0,130 
26 72 76 8,13 66,15 1,05 0,85 0,87 0,014 
27 68 76 8,13 66,15 1,05 0,85 0,90 0,047 
28 72 76 8,13 66,15 1,05 0,85 0,93 0,080 
29 76 84 16,13 260,28 2,08 0,98 0,97 0,015 
30 76 88 20,13 405,35 2,60 1,00 1,00 0,005 
Sd   = 
⅀(Xi−X)2
𝑛−1
 
= 
2036
29
 
= 7.75 
Zi  = 
(Xi−X)    
𝑠𝑑
 
= 
−11.87
7.75  
= -1.53 
The highest score (Lo  max) is 0.124. Because Lo  is lower than Lt  or 
(0.124< 0.157), the sampel is in normal distribution. 
D. Homogeneity Test 
1. Homogeneity Test of Pre Test 
No Experiment Control (XE)
2
 (XC)
2
 
1 64 60 4096 3600 
2 56 64 3136 4096 
3 56 68 3136 4624 
4 60 56 3600 3136 
5 56 68 3136 4624 
6 68 76 4624 5776 
7 56 52 3136 2704 
8 56 56 3136 3136 
9 56 48 3136 2304 
10 60 52 3600 2704 
11 60 60 3600 3600 
12 48 48 2304 2304 
13 76 60 5776 3600 
14 68 68 4624 4624 
15 60 64 3600 4096 
16 60 60 3600 3600 
17 48 48 2304 2304 
18 64 64 4096 4096 
19 60 56 3600 3136 
20 60 52 3600 2704 
110 
 
21 48 48 2304 2304 
22 64 60 4096 3600 
23 56 56 3136 3136 
24 64 76 4096 5776 
25 52 52 2704 2704 
26 52 48 2704 2304 
27 56 56 3136 3136 
28 64 68 4096 4624 
29 68 60 4624 3600 
30 60 68 3600 4624 
 ∑ 1776 1772 106336 106576 
 
NE   = 30 
NC   = 30 
 XE  = 1776 
 XC  = 1772 
 XE
2
 = 106336 
 XC
2
 = 106576 
 Homogeneity test  
 Seeking variance : 
SiXE   = XE
2-{ XE 
2)/NE}/NE-1    
= 106336-{(1776
2
)/30}/29 
= 41.27 
SiXC   = XC
2- { XC 
2)/NC}/NC-1  
= 106576 –{(17722)/30}/29  
= 65.86 
df XE   = NE-1     = 29 
df XC   = NC-1    = 29 
So   = (SiXE .df) + (SiXC .df)  
   = (41.27x29) + (65.86x29) 
   = 3106 
(S)  = So / total df 
   = 3106 / 58   
= 53.56 
log S  = log 56.87     
= 1.73 
 B value 
 B   = (log S) x df total  
= 1.73 x 58 
= 100.20 
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Sample Df 1/df (Si) Log(Si) (df)(Log(Si)
2
) 
Exp 29 0.03 41.27 1.62 46.85 
Cntrol 29 0.03 65.86 1.82 52.74 
 ∑ 58 0.07 107.13 3.43 99.59 
 Chi Quadrat test  
 Xo
2
  = 2.3026 (B –  ∑df log si) 
= 2.3026 (108.80 – 108.62) 
= 1.5695 
Xtable (α ; 0,05) = 40.8 (Table Chi Square Distribution) 
Xo
2
< Xtable (α ; 0,05) 
1.5695  <  40.8 
Result   = Homogen 
2. Homogeneity Test of Post Test 
No Experiment Control (XE)
2
 (XC)
2
 
1 72 60 5184 3600 
2 76 68 5776 4624 
3 80 72 6400 5184 
4 88 56 7744 3136 
5 68 68 4624 4624 
6 84 60 7056 3600 
7 76 72 5776 5184 
8 80 68 6400 4624 
9 72 72 5184 5184 
10 64 60 4096 3600 
11 80 64 6400 4096 
12 64 64 4096 4096 
13 72 88 5184 7744 
14 76 72 5776 5184 
15 76 60 5776 3600 
16 64 56 4096 3136 
17 60 64 3600 4096 
18 76 64 5776 4096 
19 68 84 4624 7056 
20 60 72 3600 5184 
21 76 68 5776 4624 
22 80 56 6400 3136 
23 68 64 4624 4096 
24 64 64 4096 4096 
25 80 76 6400 5776 
26 88 72 7744 5184 
27 76 68 5776 4624 
28 76 72 5776 5184 
29 84 76 7056 5776 
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30 80 76 6400 5776 
 ∑ 2228 2036 167216 139920 
 
NE    = 30 
NC    = 30 
 XE   = 2228 
 XC   = 2036 
 XE
2
  = 167216 
 XC
2
  = 139920 
 Homogeneity test  
 Seeking variance : 
SiXE   = XE
2-{ XE 
2)/NE}/NE-1    
= 167216-{(2228
2
)/30}/29 
= 60.34 
SiXC   = XC
2- { XC 
2)/NC}/NC-1  
= 139920–{(20362)/30}/29  
= 60.12 
df XE   = NE-1     = 29 
df XC   = NC-1    = 29 
So   = (SiXE .df) + (SiXC .df)  
   = (60.34x29) + (60.12x29) 
   = 3493.3 
(S)  = So / total df 
   = 3493.3 / 58   
= 60.23 
log S  = log 60.23     
= 1.78 
 B value 
 B   = (log S) x df total  
= 1.78 x 58 
= 103.23 
Sample Df 1/df (Si) Log(Si) (df)(Log(Si)
2
) 
Exp. 29 0.03 60.34 1.78 51.64 
Cntrol. 29 0.03 60.12 1.78 51.59 
 ∑ 58 0.07 120.46 3.57 103.23 
 Chi Quadrat test  
 Xo
2
  = 2.3026 (B –  ∑df log si) 
= 2.3026 (103.23 – 103.23) 
= 0.001  
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Xtable (α ; 0,05)  = 40.8 (Table Chi Square Distribution) 
Xo
2
< Xtable (α ; 0,05) 
0.1708  <  40.8 
Result   = Homogen 
 
 
E. The Data After Treatment 
No 
Score of Pre test 
No 
Score of (X-X )^2 
Experiment Control Experiment Control 
1 72 60 1 5,14 61,88 
2 76 68 2 3,00 0,02 
3 80 72 3 32,87 17,08 
4 88 56 4 188,60 140,82 
5 68 68 5 39,27 0,02 
6 84 60 6 94,74 61,88 
7 76 72 7 3,00 17,08 
8 80 68 8 32,87 0,02 
9 72 72 9 5,14 17,08 
10 64 60 10 105,40 61,88 
11 80 64 11 32,87 14,95 
12 64 64 12 105,40 14,95 
13 72 88 13 5,14 405,35 
14 76 72 14 3,00 17,08 
15 76 60 15 3,00 61,88 
16 64 56 16 105,40 140,82 
17 60 64 17 203,54 14,95 
18 76 64 18 3,00 14,95 
19 68 84 19 39,27 260,28 
20 60 72 20 203,54 17,08 
21 76 68 21 3,00 0,02 
22 80 56 22 32,87 140,82 
23 68 64 23 39,27 14,95 
24 64 64 24 105,40 14,95 
25 80 76 25 32,87 66,15 
26 88 72 26 188,60 17,08 
27 76 68 27 3,00 0,02 
28 76 72 28 3,00 17,08 
29 84 76 29 94,74 66,15 
30 80 76 30 32,87 66,15 
SUM 2228 2036 SUM 1749,87 1743,47 
Mean 74.26 67.86   58,33 58,12 
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Test the hypothesis is done to prove the difference reading 
comprehension between experimental and control class. Test the 
hypothesis executed by T-test. As for its procedure shall be as follows: 
1. Seeking mean  
Mean experimental (XE)  = 
⅀XE
N
  = 
2228
30
 
     = 74.26 
Mean control (XC)  = 
⅀XC
N
 = 
2036
30
 
= 67.86 
2. Seeking (see the table above ) 
Group XE    = 1749.87 
Group XC    = 1743.47 
3. Seeking variance  
SE2     = 
⅀(XE−X E )
2
𝑛𝐸−1
 
     = 
1749.87
29
 
= 60.34 
SC2     = 
⅀(XC−X C )
2
𝑛𝐶−1
 
     =
1743.87
29
 
= 60.12 
4. Seeking sum of variance (S)  
= 
 nE−1 SE
2+ nC−1 SC
2
 nE +nC  −2
 
= 
 29 X 60.34 +(29+60.12)
 30+30 −2
 
=  60.23    =7.76 
5. Seeking t  
t  = 
X E− X C
 
1
n E
+ 
1
n C
S
 
= 
60.34−60,13
 
1
30
+ 
1
30
7.76
   = 3.194 
 
6. Seeking t table 
t table with db (∝ ; n1 +  n2 − k) or (5% ;74) = 2.000 
7. Criteria  
Accept Ho if t <ttable  
Accept Ha if t > ttable  
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8. Conclusion  
Because t > ttable  (3.194> 2.000 for level significance 0.05, so Ho 
is not accepted. It means that there are significant difference 
between reading comprehension experimental class and control 
class. It means that the result is: Jigsaw Technique is more 
effective than Three Phase Reading to teach reading 
comprehension. 
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 SILABUS PEMBELAJARAN  
 
Sekolah : ............................. 
Kelas : VIII (Delapan ) 
Mata Pelajaran  : Bahasa Inggris 
Semester : 2 (Dua) 
Standar Kompetensi : Membaca 
1. Memahami makna dalam esei pendek sederhana berbentuk recount, dan narrative untuk berinteraksi dengan lingkungan sekitar 
 
Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
11.1 Membaca 
nyaring 
bermakna teks 
fungsional dan 
essai pendek 
sederhana 
berbentuk 
recount dan 
narrative  
dengan ucapan, 
tekanan dan 
intonasi yang 
berterima yang 
berkaitan 
dengan 
lingkungan 
sekitar 
 
11.2 Merespon 
makna dalam 
teks tulis 
fungsional 
pendek 
sederhana 
secara akurat, 
lancar dan 
berterima yang 
berkaitan 
dengan 
 
1. Teks Essai 
berbentuk              
narrative / 
recount               
2. Ciri kebahasaan 
   Teks Essai       
   berbentuk              
    narrative / 
recount      
3. Tujuan 
komunikatif teks 
essai narratif / 
recount 
4. Langkah retorika     
narrative / 
recount        
   5. Spelling, stress,  
       intonation 
 
 
 
 
 
 
 
1. Tanya jawab 
mengembangkan 
kosakata 
berdasarkan 
gambar / cerita 
popular 
2. Tanya jawab 
menggali 
informasi dalam 
cerita 
berdasarkan 
gambar 
3. Mendengarkan 
teks narrative / 
recount yang 
dibaca guru 
4. Membaca 
nyaring teks 
narrative / 
recount dengan 
ucapan dan 
intonasi yang 
benar 
5. Menjawab 
berbagai 
pertanyaan 
tentang informasi 
 
 Membaca nyaring 
dan bermakna 
teks essai 
berbentuk 
narrative / 
recount 
 Mengidentifikasi 
berbagai makna 
teks narrative / 
recount 
 
 
 
 
 
 Mengidentifikasi 
tujuan 
komunikatif teks 
narrative / 
recount  
 
 
 Mengidentifikasi 
langkah retorika 
dan ciri 
 
Tes lisan 
 
 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
Tes Tulis 
 
 
 
 
 
Tes Tulis 
 
 
Membaca 
nyaring 
 
 
 
Pilihan ganda 
 
 
 
 
 
 
 
 
Isian singkat 
 
 
 
 
 
Pertanyaan 
tertulis 
 
 
Read the story 
aloud. 
 
 
 
Choose the right 
answer based on 
the text. 
 
 
 
 
 
 
Complete the 
following 
sentences using 
the information 
from the text. 
 
Answer the 
following 
questions based 
on the text. 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Buku teks      
yang relevan 
2. Buku cerita 
bahasa Inggris 
3. Gambar -  
gambar terkait 
cerita 
4. Rekaman 
cerita 
5. Tape  
recorder 
6. CD  
7. VCD  player 
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 Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
lingkungan 
sekitar 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
11.3 Merespon makna 
dan langkah 
retorika dalam 
esei pendek 
sederhana secara 
akurat, lancar dan 
berterima yang 
berkaitan dengan 
lingkungan sekitar 
dalam teks 
berbentuk recount 
dan nararative 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1.Teks fungsional : 
  - undangan 
  - pengumuman 
  - pesan 
  - iklan 
 
2.Tujuan komunikatif 
 
3.Ciri kebahasaan 
 
 
 
 
dalam teks yang 
di baca 
6. Menentukan 
tujuan 
komunikatif teks 
narrative / 
recount yang di 
baca 
7. Menentukan 
langkah retorika 
dari teks 
narrative / 
recount yang di 
baca 
8. Menentukan ciri  
kebahasaan teks 
narrative / 
recount  yang di 
baca 
9. Membaca teks 
narrative / 
recount lainnya  
 
1. Mencermati teks 
fungsional pendek 
terkait materi 
2. Menyebutkan 
jenis teks 
fungsional yang 
dicermati  
3. Membaca nyaring 
teks fungsional 
terkait materi 
4. Menjawab 
pertanyaan 
tentang informasi 
yang terdapat 
dalam teks 
5. Menyebutkan ciri-
kebahasaan teks 
narrative / 
recount   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Mengidentifikasi 
berbagai 
informasi dalam 
teks fungsional 
 
 
 Mengidentifikasi 
tujuan 
komunikatif teks 
fungsional 
 
 Mengindentifikasi 
ciri kebahasaan 
teks fungsional 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
Tes tulis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
PG 
 
 
Jawaban singkat 
 
 
Jawaban singkat 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Choose the best 
option, a,b,c or d  
 
Answer the 
following 
questions 
 
Give short 
answers ! 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
4 x 40 menit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1. Buku teks 
yang 
relevan 
2. Contoh teks 
fungsional 
3. Gambar 
terkait 
materi dan 
topik 
4. Benda 
sekitar 
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 Kompetensi  
Dasar 
Materi 
Pembelajaran 
Kegiatan 
Pembelajaran 
Indikator Pencapaian 
Kompetensi 
Penilaian 
Alokasi 
 Waktu 
Sumber  
Belajar 
Teknik Bentuk 
 Instrumen 
Contoh  
Instrumen 
        
 
ciri teks 
fungsional yang 
dibaca  
6. Membaca teks 
fungsional pendek 
lainnya dari 
berbagai sumber 
 
  
 
 
 
 
 
 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence ) 
     
 
Mengetahui; 
Kepala Sekolah ....................... 
 
 
 
( ....................................................... ) 
NIP /NIK : ; ..................................... 
........., ....................20..... 
Guru Mapel Bahasa Inggris, 
 
 
 
 
( .............................................. ) 
NIP /NIK : ; ............................. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
 
SMP   : MTS YASI Kronggen 
Kelas/Semester : VIII (Delapan) / 2 
Standar Kompetensi : 11. Memahami makna dalam esei pendek sederhana 
berbentuk recount, dan narrative untuk berinteraksi 
dengan lingkungan sekitar 
Kompetensi Dasar : 11.3 Merespon makna dan langkah retorika dalam esei 
pendek sederhana secara akurat, lancar dan berterima  
yang berkaitan dengan lingkungan sekitar dalam teks 
berbentuk recount  dan narrative 
Jenis teks  : Recount 
Aspek/Skill  : Membaca 
Alokasi Waktu : 4 x 40 menit ( 2x pertemuan ) 
 
1. Tujuan Pembelajaran 
Pada akhir pembelajaran, siswa dapat merespon makna dalam: 
a. Menjawab pertanyaan berdasarkan informasi dalam bacaan 
b. Menulis jawaban singkat berdasarkan dalam bacaan 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
2. Materi Pembelajaran 
Recount text 
1. Recount is a text which retells events or experiences in the past. (teks yang 
menceritakan sebuah kejadian atau pengalaman di masa lalu). 
2. Purpose : either to inform or to entertain the readers  
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3. Generic structure :  
a. Orientation  : Tells who was involved, what happened, where the events  
took place, and when it happened. (menceritakan siapa saja 
yang terlibat dalam cerita, apa yang terjadi, di mana tempat 
peristiwa terjadi, dan kapan terjadi peristiwanya.  
b. Event   : Tell what happened and in what sequence. ("Event"  
menceritakan apa yang terjadi (lagi) dan menceritakan urutan 
ceritanya) 
c. Reorientation : consists of optional-closure of events/ending. ("Reorientation"  
berisi penutup cerita / akhir cerita) 
4. Linguistic features (ciri-ciri kebahasaan) 
1. Nouns sebagai kata ganti orang, hewan dan benda tertentu dalam cerita 
misalnya I, my group, their, dsb 
2. Time connectives and conjunction untuk mengurutkan kejadian – kejadian , 
misalnya then, first, dsb 
3. Adverb dan adverbial phrases untuk menunjukkan lokasi kejadian atau 
peristiwa misalnya, there, in the mountain, At location, dsb 
4. Lingking verb : was, were, saw, dsb 
5. Action verbs dalam past tense, misalnya climbed, stayed,  dsb 
6. Saying verbs yang menandai ucapan seperti : said, told, promised 
 
3. Metode Pembelajaran: Jigsaw 
 
4. Langkah-langkah Kegiatan 
A. Kegiatan pendahuluan (5 menit) 
Apersepsi :  
 Memberi ucapan salam kepada peserta didik 
 Mengecek kehadiran peserta didik 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi yang harus 
dikuasai oleh peserta didik 
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B. Kegiatan inti  
Pertemuan Pertama 
Tahap  Kegiatan  
Alokasi 
waktu  
Eksplorasi 
 Guru menjelaskan materi kepada peserta 
didik 
 Peserta didik menjawab pertanyaan 
berdasarkan informasi dalam bacaan 
 Peserta didik diharapkan dapat aktif dalam 
setiap kegiatan pembelajaran 
15 menit 
Elaborasi  
 Peserta didik diberi bacaan teks recount text 
“Traveling to Karang Jahe Beach” 
 Peserta didik diminta membentuk 
kelompok ahli yang terdiri dari 5-6 anak 
 Kelompok ahli diberi materi tentang 
recount teks yang telah dibagi ke dalam 3 
bagian 
 Peserta didik mendiskusikan bagian materi 
yang didapat kelompok ahli 
 Peserta didik berdiskusi dan mencari kosa 
kata yang terdapat dalam teks.  
20 menit 
 
Konfirmasi 
 Peserta didik dalam kelompok ahli di bagi 
kedalam kelompok campuran (jigsaw) dan 
mengajarkan materi yang dipelajari ke 
rekan-rekan yang lain melakukan diskusi 
untuk berpikir, mencari dan menyelesaikan 
masalah. 
 Tiap jigsaw grup terdiri dari 2 anggota tiap 
kelompok ahli 
 Peserta didik beserta kelompoknya 
35 menit 
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menyampaikan dan meresume hasil diskusi 
mengenai pokok pikiran dari teks cerita, 
masalah dan kosa kata dalam teks cerita. 
 
Pertemuan Kedua 
Tahap  Kegiatan  
Alokasi 
waktu  
Eksplorasi 
 Guru mereview ulang materi kepada peserta 
didik 
 Peserta didik melakukan tanya jawab 
dengan guru 
 Peserta didik diharapkan dapat aktif dalam 
setiap kegiatan pembelajaran 
20 menit 
Elaborasi  
 Peserta didik berdiskusi sesuai dengan 
kelompok yang telah ditentukan 
 Peserta didik melakukan diskusi teks 
recount “Visit My Village” untuk berpikir, 
menganalisis, menyelesaikan masalah, dan 
bertindak tanpa rasa takut. 
30 menit 
 
Konfirmasi 
 Peserta didik bertanya jawab dengan guru 
tentang hal-hal yang belum diketahui  
 Peserta didik menjawab dan berdiskusi 
mengenai hasil jawaban dengan kelompok 
lain 
20 menit 
 
C. Kegiatan Penutup (5 menit) 
 Peserta didik bersama guru membuat rangkuman/simpulan  pelajaran. 
 Guru menutup kegiatan pembelajaran dan memberi motivasi kepada peserta didik. 
5. Sumber belajar 
a. Buku Bahasa Inggris “English in Focus for 8 Grade” 
b. Lembar Power Point 
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c. Dictionary 
6. Penilaian 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
  Mengidentifikasi 
struktur dari teks 
fungsional 
 Mengidentifikasi 
informasi dari teks 
fungsional 
Tes Tulis 
 
Jawaban 
singkat  
Answer the following questions! 
 
 
Answer the question below based 
on the text! 
a. Instrumen: 
Terlampir 
b. Pedoman Penilaian 
1. Untuk reading activity (review of story) tiap point mendapat skor 7 
2. Untuk point A dan B tiap jawaban benar mendapat skor 5  
3. Nilai maksimal = 100 
4. Nilai Siswa = 2 x total review story + (B x 5) 
  = 2x [10 + (9 x 5)] 
  = 100 
5. Rubric Penilaian 
Reading activity    Point B  
Uraian Skor  Uraian Skor 
Isi benar, tata bahasa benar 
Isi benar, tata bahasa kurang tepat 
Isi dan tata bahasa kurang tepat 
Isi dan jawaban salah 
Tidak menjawab 
10 
6 
4 
2 
0 
 Isi benar, tata bahasa benar 
Isi benar, tata bahasa kurang tepat 
Isi dan tata bahasa kurang tepat 
Isi dan jawaban salah 
Tidak menjawab  
5 
4 
3 
2 
0 
 
Mengetahui, 
Guru Mata Pelajaran 
 
 
( Trita S.Pd. ) 
NIP: - 
Brati,   Mei 2017 
 
Praktikan, 
 
 
(Zahid Herlambang) 
NIM: 133221319 
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RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
(Control Class) 
  
SMP   : MTs Yasi Kronggen 
Kelas/Semester : VIII (Delapan) / 2 
Standar Kompetensi : 11. Memahami makna dalam esei pendek sederhana 
berbentuk recount, dan narrative untuk berinteraksi 
dengan lingkungan sekitar 
Kompetensi Dasar : 11.3 Merespon makna dan langkah retorika dalam esei 
pendek sederhana secara akurat, lancar dan berterima  
yang berkaitan dengan lingkungan sekitar dalam teks 
berbentuk recount  dan narrative 
Jenis teks  : narrative 
Aspek/Skill  : Membaca 
Alokasi Waktu : 2 x 40 menit  
 
1. Tujuan Pembelajaran 
Pada akhir pembelajaran, siswa dapat merespon makna dalam: 
a. Menjawab pertanyaan berdasarkan informasi dalam bacaan 
b. Menulis jawaban singkat berdasarkan dalam bacaan 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
2. Materi Pembelajaran 
Recount text 
1. Recount is a text which retells events or experiences in the past. (teks yang 
menceritakan sebuah kejadian atau pengalaman di masa lalu). 
2. Purpose : either to inform or to entertain the readers  
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3. Generic structure :  
1. Orientation  : Tells who was involved, what happened, where the events  
took place, and when it happened. (menceritakan siapa saja 
yang terlibat dalam cerita, apa yang terjadi, di mana tempat 
peristiwa terjadi, dan kapan terjadi peristiwanya.  
2. Event   : Tell what happened and in what sequence. ("Event"  
menceritakan apa yang terjadi (lagi) dan menceritakan urutan 
ceritanya) 
3. Reorientation : consists of optional-closure of events/ending. ("Reorientation"  
berisi penutup cerita / akhir cerita) 
4. Linguistic features (ciri-ciri kebahasaan) 
1. Nouns sebagai kata ganti orang, hewan dan benda tertentu dalam cerita 
misalnya I, my group, their, dsb 
2. Time connectives and conjunction untuk mengurutkan kejadian – kejadian , 
misalnya then, first, dsb 
3. Adverb dan adverbial phrases untuk menunjukkan lokasi kejadian atau 
peristiwa misalnya, there, in the mountain, At location, dsb 
4. Lingking verb : was, were, saw, dsb 
5. Action verbs dalam past tense, misalnya climbed, stayed,  dsb 
6. Saying verbs yang menandai ucapan seperti : said, told, promised 
3. Metode Pembelajaran: Three Phase Reading 
4. Langkah-langkah Kegiatan 
A. Kegiatan pendahuluan (5 menit) 
Apersepsi :  
 Memberi ucapan salam kepada peserta didik 
 Mengecek kehadiran peserta didik 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi yang harus 
dikuasai oleh peserta didik 
 
B. Kegiatan inti  
Pertemuan Pertama 
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Tahap  Kegiatan  
Alokasi 
waktu  
Eksplorasi 
 Guru menjelaskan materi kepada peserta 
didik 
 Peserta didik menjawab pertanyaan 
berdasarkan informasi dalam bacaan 
 Sebelum membaca teks, peserta didik dapat 
menjelaskan tentang materi yang akan 
dibahas 
25 menit 
Elaborasi  
 Peserta didik diberi bacaan teks “Traveling 
To Karang Jahe Beach” dan memahami 
informasi yang terkandung dalam teks 
naratif 
 Peserta didik diharapkan dapat menjelaskan 
tentang informasi dalam bacaan 
25 menit 
 
Konfirmasi 
 Setelah membaca teks, peserta didik 
diharapkan dapat menjawab pertanyaan dan 
menceritakan kembali alur cerita yang 
terkandung dalam teks recount. 
20 menit 
 
Pertemuan Kedua 
Tahap  Kegiatan  
Alokasi 
waktu  
Eksplorasi 
 Guru menjelaskan ulang materi kepada 
peserta didik 
 Sebelum membaca teks, peserta didik dapat 
menjelaskan tentang materi yang akan 
dibahas 
25 menit 
Elaborasi  
 Peserta didik diberi bacaan teks “Visit My 
Village” dan memahami informasi yang 
terkandung dalam teks recount 
25 menit 
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 Peserta didik diharapkan dapat menjelaskan 
tentang informasi dalam bacaan 
Konfirmasi 
 Setelah membaca teks, peserta didik 
diharapkan dapat menjawab pertanyaan dan 
menceritakan kembali alur cerita yang 
terkandung dalam teks recount. 
20 menit 
 
Pertemuan Ketiga 
Tahap  Kegiatan  
Alokasi 
waktu  
Eksplorasi 
 Guru menjelaskan ulang materi kepada 
peserta didik 
 Sebelum membaca teks, peserta didik dapat 
menjelaskan tentang materi yang akan 
dibahas 
25 menit 
Elaborasi  
 Peserta didik diberi bacaan teks “My First 
Day In School” dan memahami informasi 
yang terkandung dalam teks recount 
 Peserta didik diharapkan dapat menjelaskan 
tentang informasi dalam bacaan dan 
mengetahui kosakata dalam bacaan. 
25 menit 
 
Konfirmasi 
 Setelah membaca teks, peserta didik 
diharapkan dapat menjawab pertanyaan dan 
menceritakan kembali alur cerita yang 
terkandung dalam teks recount. 
20 menit 
 
C. Kegiatan Penutup (5 menit) 
 Peserta didik bersama guru membuat rangkuman/simpulan  pelajaran. 
 Guru menutup kegiatan pembelajaran dan memberi motivasi kepada peserta didik. 
 
5. Sumber belajar 
a. Buku teks Bahasa Inggris “English in Focus for 8 Grade” 
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b. Lembar Power Point 
c. Dictionary 
6. Penilaian 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
  Mengidentifikasi 
struktur dari teks 
fungsional 
 Mengidentifikasi 
informasi dari teks 
fungsional 
Tes Tulis 
 
Jawaban 
singkat  
Answer the following questions! 
 
 
Answer the question below based 
on the text! 
a. Instrumen: 
Terlampir 
b. Pedoman Penilaian  
1. Nilai maksimal = 100 
2. Nilai Siswa = (
               
 
)       
  = 10 X 10 
  = 100 
 
Mengetahui; 
Guru Mata Pelajaran 
 
 
 
( Trita S.Pd. ) 
NIP:- 
Brati,  Mei 2017 
Praktikan, 
 
 
 
( Zahiid Herlambang ) 
NIM: 133221319 
 
115 
 
 
 
 
Appendix 5 
BLUE PRINT 
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BLUE PRINT OF TRYOUT TEST (PRE TEST) 
 
QUESTIONS NUMBER OF QUESTION 
Identify the author purpose 2, 21, 37 
Identify general idea 10, 15, 20, 25, 26, 27, 28, 31 
Identify stated detail information 3, 4, 7, 8, 13, 14, 17, 24, 32,39, 40 
Identify the kinds of texts 1, 12, 38 
Guessing the meaning of unfamiliar 
words (synonym or antonym) 
6, 9, 11, 16, 19, 22, 29, 30, 33, 35, 36 
Identify refers to 5, 23, 32 
Identify generic structure 15, 18, 34 
 
BLUE PRINT OF TRYOUT TEST (POST TEST) 
 
QUESTIONS NUMBER OF QUESTION 
Identify the author purpose 1, 25, 27, 35 
Identify general idea 5, 6, 10, 15, 19, 24, 31, 36, 39 
Identify stated detail information 2, 3, 4, 7, 8, 12, 13, 17, 20, 23, 28,29, 38 
Identify the kinds of texts 14, 18, 34 
Guessing the meaning of unfamiliar 
words (synonym or antonym) 
16, 22, 26, 37 
Identify refers to 11, 21, 33, 40 
Identify generic structure 9, 30, 32 
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BLUE PRINT OF PRE TEST 
 
QUESTIONS NUMBER OF QUESTION 
Identify the author purpose 2, 13, 23 
Identify general idea 12, 15, 19 
Identify stated detail information 3, 4, 5, 8, 25 
Identify the kinds of texts 1, 7, 24 
Guessing the meaning of unfamiliar 
words (synonym or antonym) 
6, 11, 17, 18, 22 
Identify refers to 14, 16, 20 
Identify generic structure 9, 10, 21 
 
 
BLUE PRINT OF POST TEST 
 
QUESTIONS NUMBER OF QUESTION 
Identify the author purpose 1, 15, 20 
Identify general idea 9, 12, 17, 21, 24 
Identify stated detail information 2, 3, 7, 16, 23 
Identify the kinds of texts 4, 8, 11 
Guessing the meaning of unfamiliar 
words (synonym or antonym) 
10, 14, 22 
Identify refers to 6, 13, 19, 25 
Identify generic structure 5, 18 
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Appendix 6 
THE INSTRUMENT 
OF READING TEST 
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LEMBAR SOAL (TRY-OUT TEST) TEST MEMBACA RECOUNT TEXT 
BAHASA INGGRIS KELAS 8 
Petunjuk umum 
1. Tulislah nama dan kelas pada lembar jawaban yang tersedia 
2. Bacalah dengan seksama bacaan yang tersedia 
3. Waktu mengerjakan 60 menit 
Petunjuk khusus 
Berilah tanda silang (x) pada huruf A, B, C, atau D untuk menjawab pertanyaan 
dianggap paling benar pada lembar jawaban yang tersedia. 
WONDERFULL YOGYAKARTA 
On Wednesday, my students and I went to Yogyakarta. We stayed at 
Dirgahayu Hotel which is not far from Malioboro. 
On Thursday, we visited the temples in Prambanan. There are three big 
temples, the Brahmana, Syiwa and Wisnu temples. They are really amazing. We 
visited only Brahmana and Syiwa temples, because Wisnu temple is being 
renovated. 
On Friday morning we went to Yogya Kraton. We spent about two hours 
there. We were lucky because we were led by a smart and friendly guide. His 
name is Anton. Then we continued our journey to Borobudur. We arrived there at 
four p.m. At 5 p.m. we heard the announcement that Borobudur gate would be 
closed. In the evening we left for Jakarta by wisata bus. 
1. The text above is a..... 
a. Recount    c. Report 
b. Narrative    d. Descriptive 
 
2. What is the communicative purpose of the text above.... 
a. To give information about the Yogya Kraton  
b. To entertain the reader about Borobudhur 
c. To retell about experience in Yogyakarta  
d. To report Yogyakarta Kraton 
 
3. The text above mainly discusses about…….. 
a. The writer’s trip to Yogyakarta 
b. The writer’s first visit to Prambanan 
c. The writer’s impression about the guide 
d. The writer’s experience at Yogyakarta Kraton 
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4. We were lucky because we were led by a smart and friendly guide…. 
(paragraph 3 sentence 3) The word “a smart and friendly guide” refers to.... 
a. Student   c. Anton   
b. Teacher   d. Student and Teacher 
Vacation in Surabaya 
Last years, my friend and I went to Surabaya. We went to Surabaya to visit 
my cousin. We used bus for transportation. 
At the gas station Wonokromo the bus has stoped. Then I had out to go to 
toilet. When I came out again, the bus was not there. It had gone! My friend was 
not there too. Feeling shocked and confused, I asked a waitress about the bus. She 
said that the bus departed about five minutes ago. 
I tried to call my friend on my cell-phone, but the battery was running low. 
I could not do anything but hope and pray. After several minutes, my wish came 
true. The bus came back! I got on the bus and walked to my seat. 
I was so ashamed when everybody on the bus looked at me. I could feel 
my face turn red. 
 
5. What is the topic of the text above..... 
a. My vacation 
b. Vacation to Surabaya 
c. Vacation with family 
d. Vacation to foreign country 
6. What did the writer feel when the bus is not there.... 
a. Ashamed 
b. Shocked and confused 
c. Sad and Angry 
d. Disappointe 
7. What did the writer do when the bus stop for rest in gas station 
Wonokromo.... 
a. The writer bought some souvenirs 
b. The writer drank some cold lemonade 
c. The writer went to the toilet 
d. The writer got off the bus to get a cup of ginger tea 
 
8. How many friends that the writer had to join the vacation? 
a. One 
b. Two 
c. Three 
d. Four 
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9. The bus was not there. It had gone! the word “it” in (paragraph 2 sentence 4) 
refers to.. 
a. The writer 
b. The writer’s friend 
c. The bus 
d. The waitress 
Grandpa’s Birthday 
It was my Grandpa’s birthday last Sunday. On Friday, my sister and I went 
shopping. We found a nice Batik shirt. We bought it and wrapped it in a blue 
paper. Blue is my Grandpa’s favourite colour. 
On Saturday morning, my brother and I were in the kitchen. We made a 
birthday cake. It was a big and beautiful. I wrote Happy Birthday on it. We put 
some chocolate on it and a big candle on top of it. 
 On Sunday evening, we had a party. My uncle and my aunt came to my 
house. They brought some cake and flowers for my Grandpa. We sat together in 
our living room. My Dad said a beautiful prayer. Then, we sang “Happy 
Birthday” and my Grandpa blew out the candle. He cut the cake and gave it to 
everybody in that room. He opened his present and he was very happy with the 
shirt. Finally, my grandma told us some stories about my Grandpa. 
10. The text above is a …… 
a. Descriptive text   c. Recount text 
b. Report text    d. Narrative text 
11. What is the topic of the text..... 
a. Party     c. Grandpa’ Birthday 
b. Family Celebration   d. Weekend in grandpa’ house 
12. What did the writer do in the kitchen.... 
a. Cook meal    c. Roasted a lobster 
b. Prepared for lunch   d. Made a cake 
13. How many siblings that the writer has..... 
a. One      c. Three 
b. Two     d. Four 
14. What is the writer’s bought for grandpa ...... 
a. Cake     c. Chocolate 
b. Flowers    d. Batik Shirt 
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15. It was a big and beautiful cake. The word “It” (paragraph 2 sentence 3)  refers 
to… 
a. Cake     c. Chocolate 
b. Flowers    d. Batik Shirt 
We had a three-day camp in Tawangmangu resort last week. The location was 
on the slope of Mount Lawu. There was a river with clear water not far from our 
camp site. We brought cooking and eating utensils. We also had food supply. 
There were noodles, eggs, fish, some canned food, mineral water and biscuits. 
On the first day, we set up the tents and cooked food for our lunch. After 
taking a rest for a while, we walked around to see the surrounding area. The 
scenery was very beautiful. The weather was cold all day long so we had to wear 
thick jackets. We inhaled fresh air which we hardly got in town. We all were very 
happy. 
In the evening, we had dinner together. We had hot lemon tea and boiled 
noodles. After that, we made a camp fire. We played guitar and sang songs 
together. We did enjoy our good time that night. 
At the second day, we went tracking until 11 a.m. After having lunch and 
taking a rest, we had competitions, such as tug-of-war, futsal and a guessing 
game. My team was a runner up in the tug-of-war and the champ in the guessing 
game. Unfortunately, my team lost in the futsal. Then, in the evening, we 
performed some dramas.  
On the third day, we packed our stuff and went home. We planned to have 
another camp activity at the end of this semester. 
 
16. When did the campers have a camp fire….. 
a. On the first day 
b. On the second day 
c. On the third day 
d. On the last day 
 
17. The following statements are TRUE about the text, except …. 
a. The camp activity was held for two days 
b. There was a clean river near the camp site 
c. The campers had to bring their own stuffs and food 
d. The writer had to wear thick jackets because it was cold 
 
18. The following food supply that the campers brought, except ….. 
a.   Egg                  c.   Candy    
b.   Fish                     d.   Biscuits 
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19. “My team was a runner up in the tug-of-war and . . . .” (Paragraph 5) 
  What does the underlined word mean? 
a.   The first winner 
b.   The second winner 
c.   The third winner 
d.   The loser 
 
20. What kind of the text above? 
a.   Report 
b.   Recount 
c.   Narrative 
d.   Procedure 
 
My vacation in Lembah Hijau 
Last Sunday, my family and I went to Lembah Hijau. We went there by 
my uncle’s car. We left home at 08.00 am. We arrived there at 10.00 am.  
I saw many people. My family and I walked to see the animals. We saw 
some camels, birds, and horse. We also looked many others animals like 
monkeys, rabbits, gibbon and so on. I went to the swimming pool.  
I saw many people swam and most of them are children and teenagers. 
They were so happy. I joined with them. My family sat beside the swimming 
pool. They said “Hanif, have nice swimming with your new friends!” At 04.00 pm 
we went home. We were very excited. 
21. What is the purpose of the text above..... 
a. To amuse the reader   c. To describe Lembah Hijau 
b. To retell experience in    d. To report about  Lembah Hijau 
Lembah Hijau 
 
22. We were very excited. 
The underline word has the same meaning with...... 
a. Sad     c. Interesting  
b.  Hungry    d. Happy 
 
 
23. I joined with them. The word “Them”  (paragraph 3 sentence 3) refers to....  
a. Family    c. Animals    
b. Writer    d. Childerns and Teenagers 
124 
 
 
 
Vacation in Bandung 
One day I went to Bandung with my friend for a vacation. We went there 
on night bus when we arrived in Cianjur, the bus stopped for a rest. I got of the 
bus to get a cup of coffee, but my friend didn’t. He went to a mosque to pray. It 
took only a few minutes to pray, but when I came out again the bus was not there. 
It had gone! Shocked and confused.  I asked the shopkeeper about the bus. She 
said that the bus had departed about five minutes ago. 
I tried to call my friend on my cell phone, but the battery was running low. 
I couldn’t do anything but hope and pray. After several minutes, my wish came 
true. The bus came back! Got on the bus and walked to my seat. I was so ashamed 
when everybody on the bus looked at me. 
 I could feel my face turn red. I asked my friend why she didn’t tell the 
driver that I was still outside. “I did, I told him several times that you were 
outside, but he said that you were in the bus toilet because he saw a man going 
into the toilet,” my friend replied, laughing. The other passengers smiled at me. I 
was so embarrassed. 
24. Where is the bus stop for rest..... 
a. Ciganjur   c. Mosque 
b. Bandung   d. Gas station 
 
25. Who is said that the bus had gone..... 
a. Writer     c. Shopkeeper 
b. friend    d. Driver Bus 
 
26. How did the writer felt..... 
a. He felt happy    c. He felt Angry 
b. He felt awful    d. He felt shy 
 
27. What did the story tell us about …. 
a. The writer was left by the bus on his trip to Bandung 
b. The writer arrived in Cianjur to visit his relatives 
c. The writer could contact his friend with the cell phone 
d. The writer got of the bus to get a cup a coffee 
 
28. I was so embarrassed.... (Last paragraph) 
The synonym of the underline word is... 
c. Shame    c. Happy 
d. Sad    d. Tired  
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TERRIBLE DAY 
One day, a boy got up with the feeling that the day was going to be 
unlucky day for him.  He found that it was already 6.50 a.m., he rushed into the 
bathroom. In a hurry he did not see a piece of soap lying on the floor, he stepped 
on it and slipped.  
Then, he went into the dining room for his breakfast. He gulped down the 
tea without realizing that it was very hot, so it burnt his tongue. He got dressed 
and rushed to the bus stop. Unfortunately, he just missed the bus. His heart sank 
and knew that he would be late for school and his teacher would be angry with 
him again.    
29. The texts tell us about the boy’s.... 
a. Good day    c.  Lucky day 
b. Bad day    d. Fine day 
 
30. What happened with the boy when he got his breakfast.... 
a. His breakfast not ready  c. He burned his toast 
b. He did not prepare it  d. He hurt his tongue  
 
31. “He gulped down the tea without realizing that it was very hot, ..." 
(Paragraph 2 sentence 2) 
The word it refers to with... 
a. The tongue    c. The coffee 
b. The tea     d. The toast 
 
Fill in the blank question! (32-35) 
At the break, I (32) …. a storybook about a handsome and brave prince who was 
trying to free a princess from a giant at the library. I haven’t finished when I fell 
asleep. In my dream, I was the prince who fought the giant. The giant pushed me 
(33)… and I fell down to the ground. Suddenly, I heard people laugh. I opened my 
eyes and saw several students looking and laughing at me. I was (34)…. but I 
finally realized what had happened. I slept (35) ... dreamt about the prince. To 
matter worse, I fell down from the chair when the giant pushed me, in my dream. 
32.  a. left       b. went     c. came  d. Visited 
 
33.   a. problem      b. clearly     c. story  d. Quiz 
 
34.  a.clearly   b. slowly c. loudly d. Softly 
 
35.  a.nor   b. or  c. and  d. then 
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Last week, my friend and I rode our bikes to the beach. It was only five 
kilometers from our houses. 
 
It was  quite windy and there was hardly anyone there. It surprised us because  
there were always many people coming there on the weekends. So, we had the 
beach on our own. We bought some hot chips, rode our bikes, played in the water 
and  sat under the trees.  
 
We played with sands. We made castle from sands. We really had a great 
time. 
 
36. Where did the story happen.... 
a. in a house                                               c. at the store 
b. in a water                                               d. at the beach 
 
37. How did they go to the beach.... 
a. by bicycles                                             c. by bus 
      b. by car                                                     d. by boat 
 
38. Who did the writer and his friend find when they reached the beach... 
a. many people                                           c. almost no one 
b. many visitors                                         d. foreign tourist 
 
39. How did the writer think about the trip.... 
a. It was an unpleasant trip                       c. It was a funny trip 
b. It was a horrible trip                              d. It was a good trip 
 
40. “It was only five kilometers from our houses.” (paragraph 1 sentence 2) The 
word “It” refers to…. 
      a. bike                                                       c. beach 
      b. chip                                                      d. House 
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LEMBAR SOAL (PRE TEST) RECOUNT TEXT BAHASA INGGRIS KELAS 8 
Petunjuk umum 
1. Tulislah nama dan kelas pada lembar jawaban yang tersedia 
2. Bacalah dengan seksama bacaan yang tersedia 
3. Waktu mengerjakan 60 menit 
Petunjuk khusus 
Berilah tanda silang (x) pada huruf A, B, C, atau D untuk menjawab pertanyaan dianggap 
paling benar pada lembar jawaban yang tersedia. 
WONDERFULL YOGYAKARTA 
On Wednesday, my students and I went to Yogyakarta. We stayed at Dirgahayu Hotel 
which is not far from Malioboro. 
On Thursday, we visited the temples in Prambanan. There are three big temples, the 
Brahmana, Syiwa and Wisnu temples. They are really amazing. We visited only Brahmana 
and Syiwa temples, because Wisnu temple is being renovated. 
On Friday morning we went to Yogya Kraton. We spent about two hours there. We 
were lucky because we were led by a smart and friendly guide. His name is Anton. Then we 
continued our journey to Borobudur. We arrived there at four p.m. At 5 p.m. we heard the 
announcement that Borobudur gate would be closed. In the evening we left for Jakarta by 
wisata bus. 
1. The text above is a..... 
a. Recount    c. Report 
b. Narrative    d. Descriptive 
 
2. What is the communicative purpose of the text above.... 
a. To give information about the Yogya Kraton  
b. To entertain the reader about Borobudhur 
c. To retell about experience in Yogyakarta  
d. To report Yogyakarta Kraton 
 
3. The text above mainly discusses about…….. 
a. The writer’s trip to Yogyakarta 
b. The writer’s first visit to Prambanan 
c. The writer’s impression about the guide 
d. The writer’s experience at Yogyakarta Kraton 
 
4. We were lucky because we were led by a smart and friendly guide…. (paragraph 3 
sentence 3) The word “a smart and friendly guide” refers to.... 
 
a. Student   c. Anton   
b. Teacher   d. Student and Teacher 
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Vacation in Surabaya 
Last years, my friend and I went to Surabaya. We went to Surabaya to visit my 
cousin. We used bus for transportation. 
At the gas station Wonokromo the bus has stoped. Then I had out to go to toilet. 
When I came out again, the bus was not there. It had gone! My friend was not there too. 
Feeling shocked and confused, I asked a waitress about the bus. She said that the bus 
departed about five minutes ago. 
I tried to call my friend on my cell-phone, but the battery was running low. I could not 
do anything but hope and pray. After several minutes, my wish came true. The bus came 
back! I got on the bus and walked to my seat. 
I was so ashamed when everybody on the bus looked at me. I could feel my face turn 
red. 
 
5. What did the writer feel when the bus is not there.... 
a. Ashamed 
b. Shocked and confused 
c. Sad and Angry 
d. Disappointe 
6. What did the writer do when the bus stop for rest in gas station Wonokromo.... 
a. The writer bought some souvenirs 
b. The writer drank some cold lemonade 
c. The writer went to the toilet 
d. The writer got off the bus to get a cup of ginger tea 
 
7. How many friend that the writer had to join the vacation? 
a. One 
b. Two 
c. Three 
d. Four 
My vacation in Lembah Hijau 
Last Sunday, my family and I went to Lembah Hijau. We went there by my uncle’s 
car. We left home at 08.00 am. We arrived there at 10.00 am.  
I saw many people. My family and I walked to see the animals. We saw some camels, 
birds, and horse. We also looked many others animals like monkeys, rabbits, gibbon and so 
on. I went to the swimming pool. 
 I saw many people swam. Most of them are children and teenagers. They were so 
happy. I joined with them. My family sat beside the swimming pool. They said “Hanif, have 
nice swimming with your new friends!” At 04.00 pm we went home. We were very excited. 
8. What is the purpose of the text above..... 
a. To amuse the reader   c. To describe Lembah Hijau 
b. To retell experience in    d. To report about  Lembah Hijau  
Lembah Hijau 
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9. I joined with them. The word “Them”  (paragraph 3 sentence 3) refers to....  
a. Family    c. Animals    
b. Writer    d. Childerns and Teenagers 
Grandpa’s Birthday 
It was my Grandpa’s birthday last Sunday. On Friday, my sister and I went shopping. 
We found a nice Batik shirt. We bought it and wrapped it in a blue paper. Blue is my 
Grandpa’s favourite colour. 
On Saturday morning, my brother and I were in the kitchen. We made a birthday 
cake. It was a big and beautiful. I wrote Happy Birthday on it. We put some chocolate on it 
and a big candle on top of it. 
 On Sunday evening, we had a party. My uncle and my aunt came to my house. They 
brought some cake and flowers for my Grandpa. We sat together in our living room. My Dad 
said a beautiful prayer. Then, we sang “Happy Birthday” and my Grandpa blew out the 
candle. He cut the cake and gave it to everybody in that room. He opened his present and he 
was very happy with the shirt. Finally, my grandma told us some stories about my Grandpa. 
10. The text above is a …… 
a. Descriptive text   c. Recount text 
b. Report text    d. Narrative text 
11. What is the topic of the text..... 
a. Party     c. Grandpa’ Birthday 
b. Family Celebration   d. Weekend in grandpa’ house 
12. What did the writer do in the kitchen.... 
a. Cook meal    c. Roasted a lobster 
b. Prepared for lunch   d. Made a cake 
13. How many the siblings that the writer has..... 
a. One      c. Three 
b. Two     d. Four 
Vacation in Bandung 
One day I went to Bandung with my friend for a vacation. We went there on night bus 
when we arrived in Cianjur, the bus stopped for a rest. I got of the bus to get a cup of coffee, 
but my friend didn’t. He went to a mosque to pray. It took only a few minutes to pray, but 
when I came out again the bus was not there. It had gone! Shocked and confused.  I asked the 
shopkeeper about the bus. She said that the bus had departed about five minutes ago. 
I tried to call my friend on my cell phone, but the battery was running low. I couldn’t 
do anything but hope and pray. After several minutes, my wish came true. The bus came 
back! Got on the bus and walked to my seat. I was so ashamed when everybody on the bus 
looked at me. 
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 I could feel my face turn red. I asked my friend why she didn’t tell the driver that I 
was still outside. “I did, I told him several times that you were outside, but he said that you 
were in the bus toilet because he saw a man going into the toilet,” my friend replied, 
laughing. The other passengers smiled at me. I was so embarrassed. 
14. Where is the bus stop for rest..... 
a. Ciganjur   c. Mosque 
b. Bandung   d. Gas station 
15. How did the writer felt..... 
a. He felt happy    c. He felt Angry 
b. He felt awful    d. He felt shy 
16. What did the story tell us about …. 
a. The writer was left by the bus on his trip to Bandung 
b. The writer arrived in Cianjur to visit his relatives 
c. The writer could contact his friend with the cell phone 
d. The writer got of the bus to get a cup a coffee 
17. I was so embarrassed.... (Last paragraph) 
The synonym of the underline word is... 
c. Shame    c. Happy 
d. Sad    d. Tired  
TERRIBLE DAY 
One day, a boy got up with the feeling that the day was going to be unlucky day for 
him.  He found that it was already 6.50 a.m., he rushed into the bathroom. In a hurry he did 
not see a piece of soap lying on the floor, he stepped on it and slipped.  
Then, he went into the dining room for his breakfast. He gulped down the tea without 
realizing that it was very hot, so it burnt his tongue. He got dressed and rushed to the bus 
stop. Unfortunately, he just missed the bus. His heart sank and knew that he would be late for 
school and his teacher would be angry with him again.    
18. The texts tell us about the boy’s.... 
a. Good day    c.  Lucky day 
b. Bad day    d.  Fine day 
19. What happened with the boy when he got his breakfast.... 
a. His breakfast not ready  c. He burned his toast 
b. He did not prepare it  d. He hurt his tongue 
20. “He gulped down the tea without realizing that it was very hot, ..." (Paragraph 2 
sentence 2) 
The word it refers to with... 
a. The tongue    c. The coffee 
b. The tea     d. The toast 
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At the break, I (32) …. a storybook about a handsome and brave prince who was trying 
to free a princess from a giant at the library. I haven’t finished when I fell asleep. In my 
dream, I was the prince who fought the giant. The giant pushed me (33)… and I fell down to 
the ground. Suddenly, I heard people laugh. I opened my eyes and saw several students 
looking and laughing at me. I was (34)…. but I finally realized what had happened. I slept 
(35) ... dreamt about the prince. To matter worse, I fell down from the chair when the giant 
pushed me, in my dream. 
 
21.  a. left       b. went     c. came  d. Visited 
 
22.   a. problem      b. clearly     c. story  d. Quiz 
 
23.  a.clearly   b. slowly c. loudly d. Softly 
 
Last week, my friend and I rode our bikes to the beach. It was only five kilometers from 
our houses. 
 
It was  quite windy and there was hardly anyone there. It surprised us because  
there were always many people coming there on the weekends. So, we had the beach on our 
own. We bought some hot chips, rode our bikes, played in the water and  sat under the trees.  
 
We played with sands. We made castle from sands. We really had a great time. 
 
24. Where did the story happen.... 
a. in a house                                               c. at the store 
b. in a water                                               d. at the beach 
 
25. How did they go to the beach.... 
a. by bicycles                                             c. by bus 
      b. by car                                                     d. by boat 
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LEMBAR SOAL (TRY-OUT TEST) TEST MEMBACA RECOUNT TEXT 
BAHASA INGGRIS KELAS 8 
Petunjuk umum 
1. Tulislah nama dan kelas pada lembar jawaban yang tersedia 
2. Bacalah dengan seksama bacaan yang tersedia 
3. Waktu mengerjakan 60 menit 
Petunjuk khusus 
Berilah tanda silang (x) pada huruf A, B, C, atau D untuk menjawab pertanyaan 
dianggap paling benar pada lembar jawaban yang tersedia. 
 
 
 
 
 
 
Idul Fitri in Garut 
When Idul Fitri holiday, after visiting my parent at Pameungpeuk, Garut, I and my family 
went to Santolo Beach to refresh our mind after the long time of work. It's rarely to take a 
vacation because I'm very busy. 
          The way to Santolo beach is quite good, and the view is really beautiful. On our left and 
right is full of rice fields and many coconut trees along the way. But when we nearly arrived, 
there was a long traffic jam so we hardly to get in into the beach. I guess this was because of the 
Idul Fitri holiday, so people want to go to beach too. Then we just take a walk to the beach 
because it was not far. Fortunately the weather was not too hot on that day. 
          After we arrived, the beach was so crowded. But we still enjoyed the time by took 
pictures, swimming, playing sand, and go around the beach by boat. We stay overnight in the inn 
that we have rent before. We got up so early in the morning that we could enjoy sunrise 
landscape at the beach. My cousin playing with white sand and I took a picture of him. A day at 
Santolo beach felt so short, we were quite tired for playing a whole day, but we were very happy. 
1.  The text above is a..... 
a. Recount    c. Report 
b. Narrative    d. Descriptive 
 
2. What is the communicative purpose of the text above.... 
a. To retell about Idul fitri holiday in Garut 
b. To give information about Sentolo beach  
c. To entertain the reader about families 
d. To report Sentolo beach 
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3. The text above mainly discusses about…….. 
a. The writer’s trip to Garut 
b. The writer’s family in Garut 
c. The writer’s experience at Garut 
d. The writer’s impression about Garut 
 
4. because it was not far …. (paragraph 2 sentence 5) The word “it” refers to.... 
a. Garut    c. Grandpa’s house   
b. Sentolo beach   d. Rice field 
 
5. Who takes picture in the beach.... 
a. Writer    c. Mother   
b. Father    d. Her cousin 
 
I am so glad that today is over. So many things have gone wrong. For some reasons I 
didn’t sleep a wink last night. I was very tired when Mum called me this morning. I fell asleep 
again until Mum called me again. That snooze made me late. 
I did not have time for breakfast. I was starving as I ran to catch the school bus. I just 
missed it. Dad had to ride me to school. He was late for teaching at his school and he was furious 
with me. He scolded me for being late. 
I arrived at school on time. The teacher asked us to hand in our homework. My 
homework was not in my bag.  I had forgotten to put it in my bag the night before. I usually 
check my bag in the morning. I did not do this because I was late I had to do extra assignment as 
a punishment. 
After Biology lesson, I did not tie my shoelace properly. I tripped over it. And fell down 
the stairs. I hurt my knee and had to have a bandage on it.What a terrible day! I hope that I have 
much better one tomorrow. 
 
6. What is the purpose of the text? 
a. To explain about something wrong                                
b. To inform about the writers activities                              
c. To entertain the readers about the funny story 
d. To retell about the writer’s terrible day 
 
7. The generic structure of the last paragraph is called ….. 
a. Reason    c. Orientation                                     
b. Events    d. Re-Orientation 
 
8.  What made everything went wrong.... 
a. He got up late in the morning c. He got punishment from his teacher 
b. He came to school on time  d. His father was late to ride him 
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9. Which of the following statement is NOT TRUE according to the text? 
a. The writer didn’t sleep a wink at that night              
b. He fell down the stairs 
c. He didn’t hand in his homework                             
d. His father rode him to school 
 
10. I arrived at school on time.. (paragraph 3 sentence 1) the antonym of the umderline word 
is.... 
a.    Late    c. Short                                    
b.    Went    d. Pass 
 
Camping 
           Some years ago, my friends and I climbed the Merapi mountain which was not far from 
our home. We gathered in Diko’s home to prepare the food, utensil, tent and others. After all the 
climber members had gathered , we decided to start to go there at 5 p.m. 
           We arrived at 4 a.m, it meant to see the sun rise, we were so amazed to see it directly 
through the mountain. While enjoying the sun rise view, the girls prepared the breakfast and the 
boys made the out bond games for us. Around 8, we finished having breakfast and continued 
having games. There were moving stone game, blowing the balloon and “bakiak”. I followed all 
the games, it was so fun. 
           The time showed 1 p.m, it was time to us to go back from the mountain. We tidied all and 
walk down the mountain. We felt so happy after climbing the mountain. Many experiences we 
got there, friendship and what a wonderful world. I’m very happy and I hope can get there again 
next time. 
 
11. Where did they have camping..... 
a. Merapi Mountain 
b. Rinjani Mountain 
c. Climbing Mountain 
d. Merbabu Mountain 
 
12. The following games that writer’s doing, except.. 
a. Moving stone games  c. Bakiak 
b. Video games   d. Blowing the ballon games 
 
13. How long their journey take to arrived at the top of mountain... 
a. Ten hours    c. Six hours 
b. Eleven hours   d. Three hours 
135 
 
 
14. In the last paragraph, what is the feeling of writer’s... 
a. Sad    c. Tired 
b. Happy    d. Ashamed 
 
My Experience Met Gonzales 
Last Sunday, there was Gojek Liga 1 between Persipur Purwodadi and Arema Malang. It 
was held on Simpang Lima Stadium. I went to stadium with my father and my brother, Andi. 
 
Before entering stadium, we looked the bus that took Arema Malang team players, I saw 
Cristian Gonzales, Viscara, and Bambang Pamungkas and the other Arema players in that bus. 
They were very handsome. Then, we followed that bus to main-entrance.  
 
I found that Gonzales left from the bus. When we wanted to get close Gonzales, a scurity 
guard was familiar because he was my old friend when I was Junior high school, he was andre. 
After that, he let me in, finally I could meet Gonzales and got his signature. Then, I went back to 
my seat at the stadium to support Arema team. The supporter was very crowded. They shouted 
“AREMA” during the match. 
15. What is the purpose of the text.... 
a. To tell how to do something step by step  
b. To retell past events 
c. To entertain the readers    
d. To describe a person or place 
 
16. Did the writers met Gonzales.... 
a. Yes, He does      c. Yes, He did 
b. No, He didn’t     d. Yes, He do 
 
17. “he let me in...” (paragraph 3 sentence3), the underline word refers to .... 
a. Writers     c. Andre 
b. Gonzalez     d. Bambang Pamungkas 
 
ACCIDENT 
Last week, Mr. Damiri’s wife had an accident. Her youngest child, Yusuf, was at 
home when it happened. He was playing with his new toy car. Suddenly Yusuf heard his 
mother calling, “Help! Help! He ran to the kitchen. His mother had burnt herself with some 
hot cooking oil. She was crying with pain and the pan was on fire. Mr. Damiri had gone to 
his office. The other children had gone to school. 
Yusuf was too small to help his mother, and she was too frightened to speak sensibly 
to him. But he ran to the neighbour’s house and asked his neighbor to come and help his 
mother. The neighbor soon put out the fire and took Yusuf’s mother to the clinic.  
 
When Mr. Dardiri came home, his wife told him what had happened. He was very 
proud of his son, “When you are a man, you will be just like your father,” he said.   
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18. Who took Mrs. Damiri to the clinic? 
a. Her son    c. Her husband 
b. Her neighbour   d. Her childern 
 
19. The main idea of the second paragraph is … 
a. Mrs. Damiri had an accident. 
b. Mr. Damiri was proud of his son. 
c. Yusuf asked his the neighbor for help. 
d. Mr. Damiri and his other children had gone. 
 
20. How did the neighbor help Mrs. Damiri .... 
a. He called Mrs. Damiri’s husband and ran to the kitchen. 
b. He called the fireman and put out the fire. 
c. He put out the fire and took Mrs. Damiri to the clinic. 
d. He called the fireman and advised Mrs. Damiri to stay calm. 
 
Holiday with Friend 
Last holiday, I went to Surabaya with my friend for vacation. We went there on a night 
bus. When we arrived in Lamongan, the bus stopped at a small restaurant for a rest. I got off the 
bus to get a cup of ginger tea, and my friend drank some cold lemonade. Then I went to the 
toilet. It took only a few minutes. 
When I came out again, the bus was not there. It had gone! My friend was not there too. 
Feeling shocked and confused, I asked a waitress about the bus. She said that the bus departed 
about five minutes ago.  
I tried to call my friend on my cell-phone, but the battery was running low. I could not do 
anything but hope and pray. After several minutes, my wish came true. The bus came back! I got 
on the bus and walked to my seat. I was so ashamed when everybody on the bus looked at me. I 
could feel my face turn red. 
21. What is the main idea of the text..... 
a. To retell about vacation in surabaya c. To describe about vacation in surabaya 
b. To report about vacation in surabaya d. To explain about vacation in surabaya 
22. “She said that the bus departed about five minutes ago” (paragraph 3 sentence 4) The 
underline word refers to... 
a. Friend     c. Waitress  
b. Writers     d. Driver 
  
23. “the bus departed about five minutes ago” (paragraph 3 sentence 4) The underline word 
is synonym with.... 
a. Went     c. Arrived  
b. Came     d. Stayed 
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24. “I was so ashamed when everybody..” (paragraph 5 sentence 5) The underline word is 
antonym with.... 
a. Confidence    c. Shy  
b. Bad     d. Dead 
Early in the morning, they gathered at the school yard. Each student brought some snacks 
and drink. After a small ceremony, at seven o'clock they left for Yogyakarta. 
At nine thirty the buses arrived in Magelang. They went to Borobudur temple. There, the 
students enjoyed the scene of the temple. They were there until lunch time and they had their 
lunch in a restaurant nearby. After lunch they continued the trip and arrived at Yogyakarta Palace 
at 2 p.m.  
In Yogyakarta Palace the students studied many things related to the Palace. They learned 
the history of Yogyakarta Palace and also some ceremonies conducted in the palace. At 4 in the 
afternoon the buses left Yogyakarta.  
Then the buses stopped at Secang, a little town in the north of Magelang. The students 
bought some souvenirs there. The buses arrived back at school at 7 p.m. The students were tired 
but very happy. 
 
25. The text is about ? 
a. Student’s ceremony   c. Teachers ceremony 
b. Student’s Visiting Yogyakarta  d. School’s in nature 
 
26. What is the purpose of the text above? 
a. To describe Borobudur and Yogyakarta Palace. 
b. To tell the experience of the students. 
c. To tell how to go to Yogyakarta. 
d. To entertain the readers. 
 
27. Which statement is NOT TRUE based on the text?   
a. The students had lunch in a restaurant near the temple. 
b. Yogyakarta Palace conducted ceremonies in the palace. 
c. The students brought some snacks and drinks. 
d. The buses arrived back at school late at night. 
 
28. What did the students do in Borobudur temple? 
a. They ate in a restaurant. 
b. They bought some souvenirs 
c. They brought some food and drink. 
d. They enjoyed the scene of the temple. 
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Fill in the blank with the correct words! 
  Last weekend, Richard, Amy, Sean and I did our first travel to Dubai and went on a 
desert safari on Thursday afternoon. It was really a cool drive. All of ...(29)felt very excited. 
We drove into desertt about 1 hour from Dubai City. As we drove further into this part of 
the desert, the sand (30)….. from white to almost red in colour. Just after sunset, our guides head 
out to a campsite in the desert where (31) ….stopped for dinner. Dining was in Arabian type but 
it was alright for us. 
It was a (32)….evening which ended at about 11.00 p.m. A great adventure! I would 
definitely go there again someday. 
 
29. a. me  b. you   c. we         d. Us 
30. a. began           b. broke       c. changed   d. Became 
31. a. I                   b. we               c. you               d. They 
32. a. bright           b. lovely              c. horrible             d. moderate 
Came Late to School 
Last wednesday, I came late to school because I played playstatiton until 2.00 am in the 
night. Because that I woke up late. I woke up about 6.30 and the class would be began at 7.00 
am.  
I ran to bathroom to take a bath, but in that day i don’t do that. I always went to school by 
my motorcycle. But in that day, I forgot where I put the key.  So, I went to school by bus. It 
made me took a longer time.  
I arrived at school at  7.15 am. I ran to my class but I saw my teacher has stood in front of 
class. He was angry to me because I came late.  It was my bad experience. I hope I would not do 
that again. 
33. Paragraph three mainly tells that... 
a. The writers was woke up in 6.30 am c. The writers forgot his key 
b. The writers went to school by bus  d. The writers hope would not do that again  
 
34. From the text, we know that first paragraph was called..... 
a. Reorientation    c. Event 
b. Orientation    d. Resolution 
 
35. “He was angry to me..” (paragraph  4 sentence 3) the opposite of the underline word is.... 
a. Shiny     c. Mad 
b. Bird     d. Happy 
 
Learning in Botanical Garden 
On Thursday 24 April we went to the Botanical Gardens. We walked down and boarded 
the bus. 
After we arrived at the garden, we walked down to the Education Centre. The third grade 
students went to have a look around. First, we went to the first farm and Mrs. James read us 
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some information. Then, we looked at all the lovely plants. After that we went down to a little 
spot in the  Botanical Garden and had a morning tea break. 
Next, we did sketching and then we met the fourth grade students at the Education Centre 
to have lunch. Soon after that, it was time for us to go and make our terrariums while the fourth 
year students went to have walk. A lady took us into special room and introduced herself, then 
she explained what we were going to do.  
Next, she took us to a pyramid terrarium. It was really interesting. After we had finished, 
we met the fourth grade students outside the gardens. Then we reboarded the bus and returned to 
school. 
 
36. Most events mentioned in the text happened…. 
a. at the Education Centre 
b. in the botanical garden 
c. on the bus to Botanical Garden 
d. outside the school 
 
37. The writer of the text is…. 
a. a fourth grade students 
b. a school teacher 
c. a third grade students 
d. Mr. and Mrs. James 
 
38. What did the fourth grade students do after lunch.... 
a. They had a walk 
b. They made their terrarium 
c. They returned to school 
d. They went to a pyramid terrarium 
 
39. What was the second activity of the writer during the excursion to the Botanical Garden.. 
a. Gathering at the Education Centre 
b. Going to a small garden 
c. Looking at the lovely plants 
d. Visiting a beautiful lady 
 
40. “It was really interesting.” (paragraph  4 sentence 1). What does the underlined word 
refer to... 
a. A pyramid terrarium 
b. A specific room 
c. Education Centre 
d. First farm 
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LEMBAR SOAL (POST TEST) RECOUNT TEXT BAHASA INGGRIS KELAS 8 
Petunjuk umum 
1. Tulislah nama dan kelas pada lembar jawaban yang tersedia 
2. Bacalah dengan seksama bacaan yang tersedia 
3. Waktu mengerjakan 60 menit 
Petunjuk khusus 
Berilah tanda silang (x) pada huruf A, B, C, atau D untuk menjawab pertanyaan dianggap 
paling benar pada lembar jawaban yang tersedia. 
 
Idul Fitri in Garut 
When Idul Fitri holiday, after visiting my parent at Pameungpeuk, Garut, I and my 
family went to Santolo Beach to refresh our mind after the long time of work. It's rarely to 
take a vacation because I'm very busy. 
          The way to Santolo beach is quite good, and the view is really beautiful. On our left 
and right is full of rice fields and many coconut trees along the way. But when we nearly 
arrived, there was a long traffic jam so we hardly to get in into the beach. I guess this was 
because of the Idul Fitri holiday, so people want to go to beach too. Then we just take a walk 
to the beach because it was not far. Fortunately the weather was not too hot on that day. 
          After we arrived, the beach was so crowded. But we still enjoyed the time by took 
pictures, swimming, playing sand, and go around the beach by boat. We stay overnight in the 
inn that we have rent before. We got up so early in the morning that we could enjoy sunrise 
landscape at the beach. My cousin playing with white sand and I took a picture of him. A day 
at Santolo beach felt so short, we were quite tired for playing a whole day, but we were very 
happy. 
 
1.  The text above is a..... 
a. Recount    c. Report 
b. Narrative    d. Descriptive 
2. What is the communicative purpose of the text above.... 
a. To retell about Idul fitri holiday in Garut 
b. To give information about Sentolo beach  
c. To entertain the reader about families 
d. To report Sentolo beach 
3. Who takes picture in the beach.... 
a. Writer    c. Mother   
b. Father    d. Her cousin 
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I am so glad that today is over. So many things have gone wrong. For some reasons I 
didn’t sleep a wink last night. I was very tired when Mum called me this morning. I fell 
asleep again until Mum called me again. That snooze made me late. 
I did not have time for breakfast. I was starving as I ran to catch the school bus. I just 
missed it. Dad had to ride me to school. He was late for teaching at his school and he was 
furious with me. He scolded me for being late. 
I arrived at school on time. The teacher asked us to hand in our homework. My 
homework was not in my bag.  I had forgotten to put it in my bag the night before. I usually 
check my bag in the morning. I did not do this because I was late I had to do extra assignment 
as a punishment. 
After Biology lesson, I did not tie my shoelace properly. I tripped over it. And fell 
down the stairs. I hurt my knee and had to have a bandage on it.What a terrible day! I hope 
that I have much better one tomorrow. 
 
4. The generic structure of the last paragraph is called ….. 
a. Reason    c. Orientation                                     
b. Events    d. Re-Orientation 
 
5.  What made everything went wrong.... 
a. He got up late in the morning c. He got punishment from his teacher 
b. He came to school on time  d. His father was late to ride him 
 
6. Which of the following statement is NOT TRUE according to the text? 
a. The writer didn’t sleep a wink at that night              
b. He fell down the stairs 
c. He didn’t hand in his homework                             
d. His father rode him to school 
 
7. I arrived at school on time.. (paragraph 3 sentence 1) the antonym of the umderline 
word is.... 
a.    Late    c. Short                                    
b.    Went    d. Pass 
My Experience Met Gonzales 
Last Sunday, there was Gojek Liga 1 between Persipur Purwodadi and Arema 
Malang. It was held on Simpang Lima Stadium. I went to stadium with my father and my 
brother, Andi. 
Before entering stadium, we looked the bus that took Arema Malang team players, I 
saw Cristian Gonzales, Viscara, and Bambang Pamungkas and the other Arema players in 
that bus. They were very handsome. Then, we followed that bus to main-entrance.  
I found that Gonzales left from the bus. When we wanted to get close Gonzales, a 
scurity guard was familiar because he was my old friend when I was Junior high school, he 
was andre. After that, he let me in, finally I could meet Gonzales and got his signature. Then, 
I went back to my seat at the stadium to support Arema team. The supporter was very 
crowded. They shouted “AREMA” during the match. 
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8. What is the purpose of the text.... 
a. To tell how to do something step by step  
b. To retell past events 
c. To entertain the readers    
d. To describe a person or place 
 
9. Did the writers met Gonzales.... 
a. He does      c. He did 
b. He didn’t     d. He do 
 
10. “he let me in...” (paragraph 3 sentence3), the underline word refers to .... 
a. Writers     c. Andre 
b. Gonzalez     d. Bambang Pamungkas 
 
ACCIDENT 
Last week, Mr. Damiri’s wife had an accident. Her youngest child, Yusuf, was at 
home when it happened. He was playing with his new toy car. Suddenly Yusuf heard his 
mother calling, “Help! Help! He ran to the kitchen. His mother had burnt herself with 
some hot cooking oil. She was crying with pain and the pan was on fire. Mr. Damiri had 
gone to his office. The other children had gone to school. 
 
Yusuf was too small to help his mother, and she was too frightened to speak 
sensibly to him. But he ran to the neighbour’s house and asked his neighbor to come and 
help his mother. The neighbor soon put out the fire and took Yusuf’s mother to the clinic.  
 
When Mr. Dardiri came home, his wife told him what had happened. He was very 
proud of his son, “When you are a man, you will be just like your father,” he said.   
 
11. Who took Mrs. Damiri to the clinic? 
a. Her son    c. Her husband 
b. Her neighbour   d. Her childern 
 
12. The main idea of the second paragraph is … 
a. Mrs. Damiri had an accident. 
b. Mr. Damiri was proud of his son. 
c. Yusuf asked his the neighbor for help. 
d. Mr. Damiri and his other children had gone. 
 
13. How did the neighbor help Mrs. Damiri .... 
a. He called Mrs. Damiri’s husband and ran to the kitchen. 
b. He called the fireman and put out the fire. 
c. He put out the fire and took Mrs. Damiri to the clinic. 
d. He called the fireman and advised Mrs. Damiri to stay calm. 
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Early in the morning, they gathered at the school yard. Each student brought some 
snacks and drink. After a small ceremony, at seven o'clock they left for Yogyakarta. 
 
At nine thirty the buses arrived in Magelang. They went to Borobudur temple. There, 
the students enjoyed the scene of the temple. They were there until lunch time and they had 
their lunch in a restaurant nearby. After lunch they continued the trip and arrived at 
Yogyakarta Palace at 2 p.m.  
 
In Yogyakarta Palace the students studied many things related to the Palace. They 
learned the history of Yogyakarta Palace and also some ceremonies conducted in the palace. 
At 4 in the afternoon the buses left Yogyakarta.  
 
Then the buses stopped at Secang, a little town in the north of Magelang. The students 
bought some souvenirs there. The buses arrived back at school at 7 p.m. The students were 
tired but very happy. 
 
14. The text is about ? 
a. Student’s ceremony   c. Teachers ceremony 
b. Student’s Visiting Yogyakarta  d. School’s in nature 
 
15. What is the purpose of the text above? 
a. To describe Borobudur and Yogyakarta Palace. 
b. To tell the experience of the students. 
c. To tell how to go to Yogyakarta. 
d. To entertain the readers. 
 
16. Which statement is NOT TRUE based on the text?   
a. The students had lunch in a restaurant near the temple. 
b. Yogyakarta Palace conducted ceremonies in the palace. 
c. The students brought some snacks and drinks. 
d. The buses arrived back at school late at night. 
 
17. What did the students do in Borobudur temple? 
a. They ate in a restaurant. 
b. They bought some souvenirs 
c. They brought some food and drink. 
d. They enjoyed the scene of the temple. 
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Came Late to School 
Last wednesday, I came late to school because I played playstatiton until 2.00 am in 
the night. Because that I woke up late. I woke up about 6.30 and the class would be began at 
7.00 am.  
I ran to bathroom to take a bath, but in that day i don’t do that. I always went to 
school by my motorcycle. But in that day, I forgot where I put the key.  So, I went to school 
by bus. It made me took a longer time.  
I arrived at school at  7.15 am. I ran to my class but I saw my teacher has stood in 
front of class. He was angry to me because I came late.  It was my bad experience. I hope I 
would not do that again. 
18. Paragraph three mainly tells that... 
a. The writers was woke up in 6.30 am c. The writers forgot his key 
b. The writers went to school by bus  d. The writers hope would not do that 
again  
 
19. “my teacher was angry to me..” (paragraph  4 sentence 3) the opposite of the 
underline word is.... 
a. Shiny     c. Mad 
b. Bird     d. Happy 
 
Last weekend, Richard, Amy, Sean and I did our first travel to Dubai and went on a desert 
safari on Thursday afternoon. It was really a cool drive. All of ...(20)felt very excited. 
We drove into desertt about 1 hour from Dubai City. As we drove further into this part 
of the desert, the sand (21)….. from white to almost red in colour. Just after sunset, our 
guides head out to a campsite in the desert where (22) ….stopped for dinner. Dining was in 
Arabian type but it was alright for us. 
It was a evening which ended at about 11.00 p.m. A great adventure! I would definitely 
go there again someday. 
 
20. a. me  b. you   c. we         d. Us 
21. a. began           b. broke       c. changed   d. became 
22. a. I                   b. we               c. you               d. they 
 
  Learning in Botanical Garden 
On Thursday 24 April we went to the Botanical Gardens. We walked down and 
boarded the bus. 
After we arrived at the garden, we walked down to the Education Centre. The third 
grade students went to have a look around. First, we went to the first farm and Mrs. James 
read us some information. Then, we looked at all the lovely plants. After that we went down 
to a little spot in the  Botanical Garden and had a morning tea break. 
Next, we did sketching and then we met the fourth grade students at the Education 
Centre to have lunch. Soon after that, it was time for us to go and make our terrariums while 
the fourth year students went to have walk. A lady took us into special room and introduced 
herself, then she explained what we were going to do.  
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Next, she took us to a pyramid terrarium. It was really interesting. After we had 
finished, we met the fourth grade students outside the gardens. Then we reboarded the bus 
and returned to school. 
 
23. What did the fourth grade students do after lunch.... 
a. They had a walk 
b. They made their terrarium 
c. They returned to school 
d. They went to a pyramid terrarium 
 
24. What was the second activity of the writer during the excursion to the Botanical 
Garden.. 
a. Gathering at the Education Centre 
b. Going to a small garden 
c. Looking at the lovely plants 
d. Visiting a beautiful lady 
 
25. “It was very interesting.” (paragraph  4 sentence 1). What does the underlined word 
refer to... 
a. A pyramid terrarium 
b. A specific room 
c. Education Centre 
d. First farm 
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ANSWER KEYS  
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TRY OUT TEST (PRE TEST) 
1.           A  21. B 
2. C  22. D 
3. D  23. D 
4. C  24. A 
5. B  25. C 
6. A  26. D 
7. C  27. C 
8. A  28. C 
9. D  29. B 
10. C  30. D 
11. C  31. B 
12. D  32. B 
13. A  33. B 
14. D  34. C 
15. A  35. C 
16. A  36. D 
17. A  37. A 
18. C  38. C 
19. B  39. D 
20. A  40. C 
PRE TEST 
1. A  16. A 
2. C  17. A 
3. D  18. B 
4. C  19. D 
5. A  20. B 
6. C  21. C 
7. A  22. C 
8. B  23. B 
9. D  24. D 
10. C  25. A 
11. C 
12. D 
13. A 
14. A 
15. D 
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ANSWER KEYS 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TRY OUT TEST (POST TEST) 
1. A  21. A 
2. A  22. C 
3. C  23. A 
4. B   24. C 
5. D  25.B 
6. D  26. B 
7. D  27. B  
8. A  28. C 
9. D  29. D 
10. B  30. A 
11. C  31. D 
12. B  32. B 
13. B  33.B 
14. B  34. A 
15. B  35. C 
16. D  36. B 
17. C  37. C 
18. B  38. A 
19. A  39. C 
20. C  40. A 
POST-TEST 
1. A 16. D 
2. A 17. A 
3. D 18. D 
4. D 19. C 
5. A 20. D 
6. D 21. D 
7. B 22. B 
8. B 23. A 
9. C 24. C 
10. C 25. A 
11. B 
12. C 
13. C 
14. B 
15. B 
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Appendix 8 
VALIDITY AND 
RELIABILITY 
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VALIDITY AND RELIABILITY PRE TEST 
No NAMA 
Item pre test 
1 2 3 4 5 6 7 8 9 10 11 12 
1 A D K 0 0 0 0 1 1 1 0 0 1 0 0 
2 B W D R 0 0 1 0 1 0 0 1 1 1 1 1 
3 D K J 1 1 1 0 1 0 0 1 0 1 0 1 
4 E Y  0 0 1 0 1 0 0 1 1 1 1 1 
5 I K H 1 1 1 1 1 1 1 1 1 1 1 1 
6 M H 0 1 0 1 0 0 0 0 1 1 1 1 
7 A S  1 1 1 1 1 1 1 1 1 1 1 1 
8 A A 0 1 1 1 1 1 1 1 1 1 0 0 
9 A N 1 1 0 0 1 1 0 1 1 1 0 1 
10 B K T H 0 1 0 0 1 0 0 1 1 1 1 1 
11 C D A 1 1 1 1 1 1 0 1 1 1 0 1 
12 D I 1 1 1 1 1 0 0 1 0 1 0 1 
13 E N 0 0 0 1 1 0 0 1 1 1 0 1 
14 E F F 1 1 0 1 1 0 1 1 1 0 0 1 
15 F A  0 0 1 1 1 1 1 1 1 1 1 1 
16 G F D 0 1 1 1 1 1 1 1 1 1 1 1 
17 K A 0 0 1 1 1 1 1 1 1 1 1 1 
18 K D S 0 0 1 1 1 0 1 1 1 1 1 1 
19 K Y P 0 1 1 1 1 1 1 1 1 1 1 1 
20 K S 0 0 1 0 1 1 0 1 0 1 0 1 
21 L F F 0 1 1 1 1 0 1 1 1 1 1 1 
22 M L K 0 1 0 1 1 1 1 1 0 1 1 1 
23 M W 0 0 0 1 1 1 0 1 1 1 0 1 
24 N L R 0 0 1 1 1 1 1 1 1 1 0 1 
25 O I S 1 0 0 1 1 1 1 1 1 1 1 1 
26 P A I 0 1 1 1 1 1 1 1 1 1 0 1 
27 P Y 0 1 0 1 0 0 1 1 1 0 1 1 
28 R S 1 1 1 0 1 1 1 0 0 0 0 1 
29 R P  0 0 0 0 1 1 1 1 1 1 1 1 
30 R S Y 0 0 1 1 1 0 1 1 1 1 0 1 
31 R P S 0 1 0 1 1 0 1 1 1 0 0 1 
32 R N A 0 1 0 0 0 1 1 1 1 0 0 1 
33 R N U 0 0 1 0 1 0 1 1 1 1 1 1 
34 T M W 0 0 1 1 1 1 0 1 1 0 0 1 
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Item pre test 
13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 
0 0 0 0 0 0 0 0 0 0 0 0 1 0 1 1 0 0 0 0 
0 1 1 1 1 1 1 1 1 0 0 1 0 1 0 1 0 1 1 0 
0 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 0 1 0 1 
1 1 1 0 1 1 1 1 0 0 1 1 1 1 0 1 0 1 1 0 
1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 0 1 0 1 1 0 1 0 1 1 
1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
0 1 1 0 1 1 1 1 0 0 1 0 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 
1 1 1 1 1 1 0 0 1 1 1 1 1 1 1 0 0 1 1 1 
1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 
1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 
1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 0 0 0 1 0 0 1 1 1 1 1 1 1 
0 0 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 0 1 0 0 1 0 1 1 0 1 1 1 1 1 1 1 
1 1 1 1 0 1 0 1 1 0 1 1 1 0 1 1 1 1 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 0 1 1 1 1 1 0 0 1 1 0 1 1 1 1 0 1 1 1 
1 0 1 0 0 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1 
1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 0 1 1 1 1 1 1 0 0 1 0 1 0 1 1 1 1 1 1 
0 1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1 1 1 1 
1 0 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 1 
1 1 1 1 1 0 1 0 1 1 1 1 1 0 0 1 0 1 0 0 
1 1 1 1 1 1 0 0 0 1 1 1 1 0 0 0 0 1 0 0 
1 1 1 1 0 1 0 1 1 0 1 0 1 0 0 1 1 1 0 0 
0 1 1 1 1 1 1 1 1 1 0 1 1 0 1 0 1 1 0 1 
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 
0 1 1 0 0 1 0 1 0 1 1 0 1 1 1 1 0 1 1 1 
1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 0 
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Item pre test 
33 34 35 36 37 38 39 40 ∑Y Y2 
1 0 0 0 0 1 0 1 10 100 
1 0 1 1 0 1 0 1 25 625 
1 0 1 0 1 1 0 1 27 729 
1 0 1 1 0 1 0 1 26 676 
1 1 1 1 1 1 1 1 37 1369 
0 1 0 1 1 0 1 0 26 676 
1 1 1 1 1 1 1 1 38 1444 
1 1 1 1 1 1 1 1 32 1024 
0 0 1 1 1 0 0 1 30 900 
0 0 1 1 1 0 0 1 27 729 
1 1 1 1 1 1 1 1 37 1369 
1 1 1 1 1 1 1 1 35 1225 
1 1 1 0 1 1 1 1 31 961 
1 1 1 1 1 1 1 1 34 1156 
1 1 1 1 1 1 1 1 33 1089 
1 1 1 1 1 1 1 1 35 1225 
1 1 1 1 1 1 1 1 33 1089 
1 1 1 0 1 1 1 1 31 961 
1 1 1 1 1 1 1 1 39 1521 
1 1 1 1 1 1 1 1 29 841 
1 1 1 0 1 1 1 1 31 961 
1 1 1 1 1 1 1 1 36 1296 
1 1 1 1 1 1 0 1 29 841 
1 1 1 1 1 1 1 1 33 1089 
1 1 1 1 1 1 1 1 35 1225 
1 1 1 1 1 1 1 1 35 1225 
1 1 0 0 1 0 1 0 29 841 
1 0 1 0 0 1 0 1 24 576 
1 0 1 0 0 0 0 1 22 484 
1 1 1 0 0 1 1 1 26 676 
0 1 1 0 1 0 1 1 27 729 
1 1 0 1 1 1 1 0 31 961 
1 0 1 1 1 1 0 1 27 729 
1 1 1 1 0 1 1 1 31 961 
                1031 32303 
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No 
                                
xy1 xy2 xy3 xy4 xy5 xy6 xy7 xy8 xy9 xy10 xy11 xy12 xy13 xy14 xy15 xy16 
1 0 0 0 0 10 10 10 0 0 10 0 0 0 0 0 0 
2 0 0 25 0 25 0 0 25 25 25 25 25 0 25 25 25 
3 27 27 27 0 27 0 0 27 0 27 0 27 0 27 27 27 
4 0 0 26 0 26 0 0 26 26 26 26 26 26 26 26 0 
5 37 37 37 37 37 37 37 37 37 37 37 37 37 37 37 37 
6 0 26 0 26 0 0 0 0 26 26 26 26 26 26 26 26 
7 38 38 38 38 38 38 38 38 38 38 38 38 38 38 38 0 
8 0 32 32 32 32 32 32 32 32 32 0 0 0 32 32 0 
9 30 30 0 0 30 30 0 30 30 30 0 30 30 30 30 30 
10 0 27 0 0 27 0 0 27 27 27 27 27 27 27 27 27 
11 37 37 37 37 37 37 0 37 37 37 0 37 37 37 37 37 
12 35 35 35 35 35 0 0 35 0 35 0 35 35 0 35 35 
13 0 0 0 31 31 0 0 31 31 31 0 31 31 31 31 31 
14 34 34 0 34 34 0 34 34 34 0 0 34 34 34 34 34 
15 0 0 33 33 33 33 33 33 33 33 33 33 33 33 33 33 
16 0 35 35 35 35 35 35 35 35 35 35 35 0 0 35 0 
17 0 0 33 33 33 33 33 33 33 33 33 33 33 33 33 33 
18 0 0 31 31 31 0 31 31 31 31 31 31 31 31 31 31 
19 0 39 39 39 39 39 39 39 39 39 39 39 39 39 39 39 
20 0 0 29 0 29 29 0 29 0 29 0 29 29 0 29 29 
21 0 31 31 31 31 0 31 31 31 31 31 31 31 0 31 0 
22 0 36 0 36 36 36 36 36 0 36 36 36 36 36 36 36 
23 0 0 0 29 29 29 0 29 29 29 0 29 29 0 29 29 
24 0 0 33 33 33 33 33 33 33 33 0 33 0 33 0 33 
25 35 0 0 35 35 35 35 35 35 35 35 35 35 35 35 35 
26 0 35 35 35 35 35 35 35 35 35 0 35 35 0 0 35 
27 0 29 0 29 0 0 29 29 29 0 29 29 29 29 29 29 
28 24 24 24 0 24 24 24 0 0 0 0 24 24 24 24 24 
29 0 0 0 0 22 22 22 22 22 22 22 22 22 22 22 22 
30 0 0 26 26 26 0 26 26 26 26 0 26 26 26 26 26 
31 0 27 0 27 27 0 27 27 27 0 0 27 0 27 27 27 
32 0 31 0 0 0 31 31 31 31 0 0 31 31 31 31 31 
33 0 0 27 0 27 0 27 27 27 27 27 27 0 27 27 0 
34 0 0 31 31 31 31 0 31 31 0 0 31 31 31 31 0 
  297 610 664 753 945 629 678 971 870 855 530 989 815 827 953 801 
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xy17 xy18 xy19 xy20 xy21 xy22 xy23 xy24 xy25 xy26 xy27 xy28 xy29 xy30 xy31 
0 0 0 0 0 0 0 0 10 0 10 10 0 0 0 
25 25 25 25 25 0 0 25 0 25 0 25 0 25 25 
27 27 27 27 27 27 27 0 27 0 27 27 0 27 0 
26 26 26 26 0 0 26 26 26 26 0 26 0 26 26 
37 37 37 37 37 37 0 0 0 37 37 37 37 37 37 
26 26 26 26 26 26 0 26 0 26 26 0 26 0 26 
38 38 38 38 38 0 38 38 38 38 38 38 38 38 38 
32 32 32 32 0 0 32 0 32 32 32 32 32 32 32 
30 30 30 30 30 30 30 30 30 30 30 0 0 30 30 
27 27 0 0 27 27 27 27 27 27 27 0 0 27 27 
37 37 37 37 37 0 37 37 37 37 37 37 37 37 37 
35 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
31 31 31 31 31 31 31 31 31 0 31 31 31 31 0 
0 34 0 34 34 34 34 34 34 34 34 34 34 34 34 
33 33 33 0 0 0 33 0 0 33 33 33 33 33 33 
35 35 35 35 0 35 35 35 35 35 35 35 35 35 35 
0 33 0 0 33 0 33 33 0 33 33 33 33 33 33 
0 31 0 31 31 0 31 31 31 0 31 31 31 31 0 
39 39 39 39 39 39 39 39 39 39 39 39 39 39 39 
29 29 29 0 0 29 29 0 29 29 29 29 0 29 29 
0 31 31 31 31 31 31 31 31 0 0 31 31 31 0 
36 36 0 36 36 36 36 36 36 36 36 36 36 36 36 
29 29 29 29 0 0 29 0 29 0 29 29 29 29 29 
0 33 33 0 33 33 33 33 33 33 33 33 33 33 33 
35 35 35 0 0 35 35 0 35 35 35 35 35 35 35 
0 35 35 35 35 35 35 35 35 35 35 35 35 35 35 
29 29 29 29 29 29 29 29 29 0 29 29 29 29 0 
24 0 24 0 24 24 24 24 24 0 0 24 0 24 0 
22 22 0 0 0 22 22 22 22 0 0 0 0 22 0 
0 26 0 26 26 0 26 0 26 0 0 26 26 26 0 
27 27 27 27 27 27 0 27 27 0 27 0 27 27 0 
31 31 31 31 31 31 31 31 31 31 31 31 31 0 31 
0 27 0 27 0 27 27 0 27 27 27 27 0 27 27 
31 31 31 31 31 31 31 31 31 31 0 31 31 31 31 
771 997 785 785 753 711 906 746 877 744 846 899 784 964 773 
 
 
 
 
 
